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1971-72. TRYOUTS or THE~ SWRL ‘DRAMA AND PUBLIC SPEAKING 


PROGRAM (TN. 3= -7 ¥-33) a 
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Levels 1 and 2 ofthe Drama and: Pub lic Speaking Program were. ; 
os un, x 
‘Paittally tried Out : in’ meetenl Kandépgarten and ‘first- “erate elasses® ‘ 


Pars 
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* during -the Spring of. 197}. Results of this ‘tryout indicated, ghac- 


‘ . oO’, . u / 
ceteern ‘revisions we te needed in the procédures. and natertals. Based | 
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on the. tryout eval “1 was zevised ‘and empindes from 20. leséons to = , 
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30; lessons. ‘Both the, revised Level. i: ‘aiid the orginal” “Level 2 were then. 


tried | ‘out . during: the entire Lo7in72 ‘sctiool year An, several schools . 


e “ "encompassing a wide range of “school Yodations. “Th addition, prototype 
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jensous for Level 3 were prepared a ese were tried out, eae two second-grade 


Lhe cote > ' 
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used. to, conduct che 197L- id Exyouta, 2) describes the results’ of ‘the i. 
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added: 0. produce 30. dessons>- A Adeseriptipa of these changes ‘aia 


or 8 tm 
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“also ‘developed and. exiell out, The Level 3. Lessons. were ‘designed’ ‘to a a 
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classrooms at a single. ‘school , ‘This report (1) documenta the Broceduxes ; 
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Sear ponte ls may’ be° “found in Oliver, Niederméyet and 5a Llivan “an. A 


- extend the complexity of the children’s performances Ried pantomime , 7 
improvisation, publ ic speaking, asa ploy ppecuet iene” Speci fic ‘content sca) 


, oF per formance ektentions were as £61 Lows; ; Pas 
‘Pantomime; — ‘the children progressed: to pantomigiag speci fied 
characters and character mannerisms in more compl ex ‘story 4 


situations, ‘ mo ; =. be - im” oe a. te 


> Im tovisation: The children, began to plan. and, perfora: their own 
* stories with the aide of short "'s tory ideas" (i.e., short story | 
= “e@ | ‘sketches which inchufde the essential elements. of a good- story--+" 


setting, ‘Characters, conflict, and: resolution) . y < . te 
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Public Speaking: The children begas ‘to’ "plan and Present, ; 
: ve talks and debates. , : Sac fe © 
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7 ‘. Pla ay Production: “he childnes Sere Lneroduced ‘to seript ing’ théix - 
a “3 own plays, by completing ae ae play sctipts. , 
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ne / 4 the ‘three levels. :o the Drama, and Public Sheaking Progeaa were’ 


7 thied. out “in a total of iinddrgarte F First-grade, and ‘second-grade 


. Spebiaies An four schools in two, creed ‘Table 1 ‘indkcates the _ - 
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specific distatbution of" eleases ee levels | In: order ‘to determine, how ‘ 
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welt. the (Program would operate in; a "variety o£ school settings, try- me 


3 : out, “schools for Levéls’ 1, and 2, vere ca eelecred to ROpregent, a wide “aie « 
ae 2rOf poptiations « and leoathine eat a ce aaa : at ‘ | : i ‘ 
2” _ The’ initial’ tryout of Level 3 was conducted, in only two eéocede - et, 
a 4 a : —_ 
. grade. classes at a ‘ndddle-income, suburban school. ~The brysut. was - 7 | o s 
= : * = . 2° he 
‘. : Lnterteed to ) yield information which toma ‘produce a. revised program . 
Seen n os 8. 


on suftable, ior a ni ae of wider “scope bh ttlowing year. "The 
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One“ haut teatirer training séssions: were conducted at : uch school 
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by the Prpduc t Devel opment staff, Teachers were given métpesale and 


* at é ? ’ 


Teacher! s Guides at. this time? . The outcomes - and’ activities comprising 


" ‘ oy : ‘ #,! 2 : ¢ “. 


: ‘the program were described; ‘fatertald iwere examined, and teaching : : 
= = —_T * - a E - er t ve 7 . a, 2% 
PEOcenaree Wexé presented and discussed, Oe Ney ‘ 


Teacher: training sessions for Levels 1 and 2. took’ pl ace’ durging 
’ tate October and ear ly “November of 1971. , Teachers were to begin ‘the 
® "s + *, ha “yy 


aeons the fol lowing week. Schedules were provided which indicated: a 
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Oh completion of each level’ by the ong: fetes. school year =: _*e 
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eA teacher training sestion for the ‘two Level .3 ‘thachers took, place 


‘during late Januaxy: The teachers agread ‘to ‘sceansonafy tach | ee 
‘ ~ oh, oe F - a fu 


“lessons a sie elk. in order to’ complete. the 30 les sons by the: end ‘of the’ 
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Les san Observatiohs. During: the exo, classroom jedeans. ‘were. 


. _#t sited dates varicus ‘lessons” should be Bopp lated 3 60 as. to, . allow for’. =F 
. rnd od » as ; & . 


© og 


“7 


top ob gatved by staft neabér sth a regular basis.” Procedures for, 5 ae 
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Obaexved ahd recorded. a. 1 ee £ 2 : _ 
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systematt cally documenting’ these observations WETS. ‘opevattonalized.(nieder - 
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meye, 172). Essentialdy, these’ urecoaiven required the observer to * fk 


wa 


write ‘a simaary | of: ail that was seen ‘and “heard” “during tthe ‘Aebvon, 7 “= ; 
“gollasing ¢ each observation. * Infererices about” pupil attieudee" and. _ a 
teacher pertoraaich apa implications fer ‘pYopsien “tae rials and a : 
ee tara: then cacorded on the Teport, ‘Corn, . tn ell, ten Level 1 me 
“Lessonsy sever Level - 2: lesaon ns, arid eight, ‘Level z| leszone’ ‘Were se des 
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me ‘Meetings were held with att wn ] and: 
= a Bb é ‘ 

‘Level 3: teachers! near the vend of the seicel year (late May). At, this « 
woh 5 Pad Fe eek 


_time, the ‘teachers completed questionnaires designed to elicit revision: 
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: sf or i: 


duacaestlone. ani teacher’ attitudes toward the program, In addition, the — 


et 


‘ ta, bis ° yes . e: 


“teachers were given Lesson Rating Sheets... These asked thd teachers to 
rate each, of -the 30’ lessons fér a'particular level on overall quality, Re ad 
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a and to, indicate hoy any: sessions Ber week. had been spent on each lesson. 
Pac = 7 . * uy 


« Gpmengs criticisms, and suggestions concerning each “Lesson were: 
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ft ee by SWRL staff manecee.. Level 2 teachers were mailed question: , 
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i ‘naires, Hou of “the’ seven ‘teachers completed ' and Pre thate 
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; quéstionnaire, - *% ee E a ae : 
woot pupif’ PerEormance Seat. A posttest as developed as 1 whieh 
vas" a revised version of one used during the Spring, - 1971 tryout = fd 
_-Colvver et ay W971). . Whereas Shed original -tes€ was” designed’ £0 be admi.n~ 


o 
, 
- ‘ 


"istered by SwRt. staff, the degtaad, test .was written to be* administered wy 


, al we) oath : ro a é- 
the ‘classroom teacher, ' (Posttests for Levels 2 aad 3 were not developed 
and adminigtered,. since “the Level 2 materials ad not. baat revised and 
sy é ‘ ‘ 


‘the Lével, 3 tryout was not intended to’ ‘obtain pupil per formance ‘data. 


e a 4. 


"The test involved having , the. teagher rate fhe: children's. par rformances Se 


on | sbec ited’ ‘outcomes, using a 5 “pe gaint scat. _To determine the 
3 ‘ Nu 4. 


teacher! 5 ability to ‘vate the children seceding to criteria provided 


a the test, &- SWRL staff member observed ea¢h Levels 1 testy administra- 
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| ti ‘on and also rated the ‘siavens (The- SwRL observers had neon trained 
_ in the use’ of the: -scale and’ had. administered rhe cee durjng the”. 


#5 e € . . * ee - ‘s _ ‘ 7 : 
‘previous year" $s ‘tryout. ») ~ Agreement COraelat tons-be rycen eh eertoon = 


‘teachers ‘and SWR 
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eat é members: were Found to be 82) for pantomime, 
= 2 
a 4 


~90- : uo : " na 
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, 2. ee for improvisation, and',55 for public speakind (for all three a. 
ae coefficients, ps.01).. It was felt that the Latter, \two correlations 4 
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METS: ADAGE SHE Py) a Generally, teachers rated the children Lower than 


rf 


the trained | SURE observers. 
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on the: posttest’ as wall as they had, been performing during inatruction. 
ay 7 “a 
” correct this problem in the future, ° changes have boas made fh the 


=~ 4 


administration directions on the test. ' The ‘revised version of the 


“s ‘test “hay ee found in. Mtederneyer and Giguere, (1972). 
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A fandom sample of 40 kindbrgarten 


ghildren hate ‘Eom each- or the eight elasues): aa: datergiewed by SWRI. 
’ staff eeubaee, using the Pupil Preference Inventory. Each child was 
Appervicwed individually add, asked to state. whethet he liked wartods: 


activities "a whole lot," Na lot, " "just: oO. key" or hot at all," The 


rn . wey Ff 


REN L Inventory contairied eight items, half of which ‘Telated to 
‘drama and public speaking activities and half of whtth "related to 


af sites Breen activities such as singing and edloring. kueopy of the 
. = ‘ ‘ _y 5, * 


fn ‘ 
Pupil Preference a aa appears in Appendix, A oe . 
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bservations and Teacher Meeth 


/ 2 i. Lesson: observations ‘and teacher meetings yielded mich information 


. q 


RRs te concerning use al the program at all three levels, This information 


* moe * . ‘ 
‘ wt, = #4 = 


2 “ is summarized in ‘the paragraphs below according to variovig categories, | 


"Basing. ‘None of: the Level 1 teachers comple ted the 30. lessons. 
The average’ “Pumber. of lessons completa wags 22, but. oily, one of the 
= teachers completed fever ‘than 20 lessons TDS sera 


e “ee, . ; : ok 
es , _ yar. 4 ' 
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Thi 8 appeared Bo be a result of disappoint- 


“.mént on the pert of the téachers then. certain’ children aid not perform ; 


of 
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. “evel 2- ‘teaghers completed, dn average. of only 13 out of 20 Le vel 2, 


{ only about half of their students, . These teachers indicated that the 
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Leasond’. _The two, Leve}< 4 teachers each completed 22 of £ 30'lessovis. 
’ i \ if 
Teacher Affect.” All but one of the teachers félt-the program was” 
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pproprit e for ee the chia en. ANN teachers ‘felt’ ‘the activities 


were generally” geared, bé the children! s ‘interests and: rated. the 


a 
toy -~? 6 aay 


‘children! s overall reaction to, the prdgraft as’ enthusiastic. Teachers & 


at one Levels 2 school {School C, Table 1) utilized the program with 
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" other children were not "ready" for the program in-terms of speaking 


ie re rs ¥ . a - van 
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- and reading skills. -— a oi os ee. a) oy cos 
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Lessor, « ranging: from ‘15 to 25 minutes each. 
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e ie 


least dificult ind most enjoyable for the cid dten.”. Ope Level 1 


* een 


+ teacher (Schoo! B) administered only the: pantomine’- ‘léssons and some 


.Y ; a 


vos improvisation lessohs ;. as she- felt ene cha tere were, goto eany" Pe 
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the, speaking ‘tasks “taught: in the program. ‘ “= = = 


oe? ' ore Jigs 3 


an ‘ _— ' ‘ 
. a 


Improvisation Lessuns. Five of the Level! iL tdochers in two - 
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.* «a 


setools (Schools A and B, Table. 1> congidévea thesd lessons ‘td 


sat efteult for’ many’ of the children, _ They felt their children required , - 


ne, gad | “maturity” to , perfor rm bbe ‘teaks: However, Level 


. - = . 
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; - a 
1 teac ea. one. school ia D) and ‘the’ Level 3 teachers* choot E) 


—_ . ey 


~" found the inprovisation lessona to be highly success fal‘and ' ‘creative" 
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ere ‘ ¥ a Cae ‘ 
: oy. 8 ¢ eo. J : Boo oe 
activities. ‘Observation of improvisation activities revedled that the- 
. Pe. » a? es aoe : “4 cae @ . As 
childten were having some ai itieusty with certain lessons,‘ i.e., those’ 
4 : = oe . 2 naw : e° 
¢ vr: 
requiring the’ children’ to make up their own ‘stories to act Outs 


he = - a er s s ‘ mn : “< Aa 2 
a a. ere ae a fe gs 


co) 
‘Pantomime Lessons. ial teachers felt panto “Lessons' were . the pore 


Again, the Lever" 1 teachers in Schoo! s A 


- a and B felt that pecking Lessons were. too ayefidule and that their. 


children were not | "Feagy." ‘The three teachers in School B stated chat 


- 2 


ao they had skipped: ‘over ‘many of the public aneeiian lessons, : Three. Level 


s téachers|4n, eenosi. D ‘and all Level .3° teachers found the’ activities i 


4 to. be sty acnrtty once the” children. became familiar with thy talk 


structure (1. e., a beginning, middle, and end for each talk) . 
te “observationg of. (eieone in Schools A; D, “id E E indicated that the 


Speaking eauka may, te indéially difffeult for "Low-verbal" children, 


7 | 


pat appropriate and successful with sufficiant practice. 
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a "Play Production: Lessons. “None of. the evel: I teachers had reached 


or Maa a: 


pe \S three Level 2 ‘teachers im two. schools (Schools A and D) had: conducted ’ 


a & eat - a 


ace two Play Broduction lessons. (one vhay and the tongue twisters) and 
iwere very, happy, with? the: ent den! 8 responses: Both Level 3 teachers 


eof ble ! 


sons Cone play, two dramatic ' 


—— : “had completed several -Play P production: less 


- readings): and, were. extremely: centhuBtastie about the success of these 
me yp. 
oo on Lessons. Observation of play production lessons indicated that the 


children, enjoyed. this part of the” ‘program and had little ai fetcul ty , 
‘Berforming. the readiiig and acting tasks. on ee revisions were 
S: te 

indicated, however, to. provide che children with tora ayatematic 


at oh 7 i 2 * : 4 


Anatrudtion in 1 scripting unfinished ‘plays. 


“athe play production iessen area at the tine. of the’ ‘teacher meetings. 


Ok oumiaty af responses to quantitative’ itéms: du ‘the’ teacher, 
*. an . 


te ube epee eeacea dk rs- an Append B. son os - / : ar — 
- . \ ae 2 : ‘ 


we 


fy 


children had become confused and shy due to ‘the test Gituation. She” 


performance outcone assessed } wit ‘h ‘the Level’ 1 test in the eight ey 
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“kindergarten 1972 tryout élassea. ” The means | are based on ‘ratings, made 


ry 


by ‘SWRL observers, not ‘on: fatings bs teachers. ge data are. , presented 


a 


*e a t 2 . 
-for each of the three tryout’ schools Epa tvi gual) « “ Also shown in 
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‘ Table. 2 are 1 mean. ‘stores from. ‘the spring, 1971" — in 14 middl e-~ 


"= 
sa 


incom suburban: classes: (Oliver ‘et ‘al, : apa)’. 2» ae 


_ When conipéring the 1971. means to. the 1972: tleans ‘for Setiool D. ales ie 


a middle-income, suburban school) , it may Be: seen that the mean: scores. 


. = t 


_ for! School D were, generally higher ; in pantomine and public speaking, 


ad 


but lower in improvisation. The’ Lower. improvisation means for Scliodl. D- 


. 


were primarily caused ‘by one of the three. ‘classes. In this. class, ‘the one 
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3 rummage’ through ‘Ais files to find 2 the. actual lesson, \dications, tot 
. i BY 7 ‘ 
the’ ‘site ahd ‘Level of the “group, of children involved~ in a the lesson’ and’ 


the Length’ of the lesson are useful ‘for “later compar "igons and arialyses.’ 
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Sample ‘Observation Reporting Form 


es “UNIT AND LESSON No, a 
= LESSON ‘DESCRIPTION : = 


SIZE AND LEVEL OF GROUP: 


“ p . 3, ft ia . : ie 
peers Pat oe Pat 
TIME SPAN: 
—— - ca —_— me : 
ae . x 
. ; OBSERVAT-ION 5 
: tow tt 
J 7 ’ 
x < : . 7 vr 
“us is ‘ 
‘ ed + 
a ‘ , ' 7 5 i 
ey : » A : 
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-. . INFERENCES’. AND: IMPLICATIONS © 
to Teacher Procedures--TP, Mater ials--M, ‘Other--0) 
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ihe heay of the. observation report is “divided inte two. sections: “ 
. a ; ‘ 
“i observations ‘and (2) inferences ane ‘implications: ‘The, observation 


os \ © 


section should be an objective descripthon of what, was seen and heard. 
= i a 
‘during ‘the Lesson, ‘if it is well-written, it ‘should ‘alléw the. reader to’ 


a 


make: walid Neti alone about the extent to which recommerided program pro-. 


. cedures, were followed durfng ene lesson. Pa .. 


f ; pe be 
, * The latter, section éontains inferences about the lesson. _ Useful”. 


i. inferences will Have ‘riplication for ‘confirming the adequacy, of program: 


. 


8 materials and procedures or for suggesting new ones. The writer should 


be TBE to suggest program revisions ate this s point, ‘Yather than’ wait’ 


> “until Later, Generally cue. “inferences should sent with the” following 7 


‘fe . ‘ 7 ar ‘ a : 
. « nis : ; vee 
- areas: . : : Soe ee % 


. . & : 2 : . 
: rt > : ' * 
. 8 ff . re er _ * ’ 


Ry. at teacher: implenentatjon .of suggested i otasucae ‘ * 
ee pupil problems in, responding to teacher or: materials 
. extent ‘to which children seemed to enjoy the lesson . * 
,. teacher comments and” apparent attitude about the lesson or the 
— pice — , . foe . 


, ‘ . 2 * : . | ' en : " 


it is pofsible for the writer to code the comments in this section as 


* : Le, 


being related vai teacher procedures, materials, or" other aspects: of, the 


oe 
ee 
an, 4 


OF ‘Lesson. “This is useful later. when going through. a large ‘number of obser- 


ey ‘ a) 


vation reports: to pall out ‘eroblens and “suggestions for each of these 


* Figures 243 and. is are sample observation reports from current ent try: 
we s 


bel /outs, ‘The, first. two: are . from" the. pamuosttien Skills Program, “and the’ 


« “ - ts sf 2 
- third one is from the. Drama and Public ‘spediking Progra ‘The writers, 


a i 


“of these reports generally did a’ good 300. of. separating obseryations ‘from | 


a ‘se 


intafencis (al though some prior: exdining [and: feedhack } on this skill: ‘: 


=e = aoe 


may be: required initially) Lo : a oe oe , fh. oe det 
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servation: reports have been submitted, it is ‘use- 


ite certain types of. problems and revision suggestions 
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‘related te thé handwriting ‘exercis waked in Level 1 
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Fig. 2. Sample Report £ 


* PROGRAM: Finst ‘YEAR. COMPO! ITIow SKILLS (KINDERGARTEN) 5 RING,” 1972, Tryout: 
7 = Pe % 
- DATE: * 2/23/72 UNIT AND L.BSSON Now: Unit 1, deseon, 17 
SCHOOL: - XXXX | LESSON DESCRIPTION: | Letter Format ion Practice 
Ps Ren erate eae, tr * ay es . E . 
; f , 8 ; 7 : : = 2 _ 
TEACHER: - XXXX — “SIZE AND LEVEL OF GROUP; Entire Chast, (28) average. 
i ley ee Og : : acne 4 : = cai ia 
OBSERVER: © XXXX — ‘TIME SPAN; 6 00 11:45- 12: 10 (about 6 chiT- 
‘ ‘ a big” se Pg dren ’continyed' while the ‘ 
¥ te gy Me others joined the teacher Pe. 
‘ nr in a circle) ” te Coote 
; . OBSERVATION 
“The iieagon is introduced as. having two- letters: rng! 3" and mW Pa The 


3 ” teacher goes. over the stroke . sequences with all the children. orally.’\As. 
the: teacher directs, the children “write" the letters in the sky,. using 
_ their’ fingers... The teacher then uses an extra lessor ‘gheet to write the 
_ letterg for’ the children as they watch, The teacher Says that when.they' | 
~. “*. “gare done, the children can do the pictures on each’ side of the lesson, : 
i ie The ‘children: are _instfucted to put their names on their papers, "The . . 
'W' is an upside-down: 'M',|so don't make your 'Wt upside-down, Also, i 
don" t erase... just, go on." The children work independently while the teach-— 
-er-goes around the room examining | the letters, praising children who write <*"., 


a 7 good ones, * She: manually issiStg-one girl whose "W's". look like chicken’. . , 

“4 tracks. CW). Most of tke children are wee trouble ee the nye - 

. correctly.. _ oe . ote $4 4 : . e 
. t . . é , . ’ ee ; : “ 


my a ; INFERENCES AND’ TMPLICATIONS: , ee 
' (Related to Teacher’ ‘Procedures--TP, Material--M; Other+-0}: : Peel 
; : gaa 
9. The children worked extremely well oh their: owns and enjoyed writing 
~ ‘the letters. 
0. .Thée, teacher, referred ‘to the lesson as having’ two letters: ne RR and MytaM. 
—" Should she have said four letters: "ES" "es" "W," and, Mgt : 
0.. The teacher said gome'of the: children find Létter formation - impossible, 


The others: (approximafely- 90%) etijoy it. , 


é 


bee NM. The children ali had ‘rouble with the "Wi" The teacher suggested. that if 
- . ~ the children did not have to lift their pencils for.the stroke sequence; | . 
aa auSy gould write the “we much easier, ° : mo . r, aad 


eat g ? 


aie C s- ata : 
2 me TP. ‘Sinee the. che gave: Cie snilarpe no’ guidance: regarding’ the second ; 
ot #..~" (line 6f letters to' be written without ‘starting dots, the letters in. - 
ae . ‘that, second’ line became’ scrambled. with,too many, . ‘bunched up. letters.. © eid. 
. The SWRL’Teacher Procedures, dQ. not: m@ntion, any” ‘guidance, for ‘that Oa yee Aa 
‘ 7 iene : 


~ oe second" line. 7 


* 


Cea eerten tad 
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“Fig. 3. -Saniple, Report from Level 2 of the Composition ‘Skills elias ; 


PROGRAM: ., SECOND YEAR» COMPOSETIGN” ‘SKILLS (rist- GRADE)... SPRING, 1972, Tryout 


‘DATE: , 2/23/72 + * UNIT _AND LESSONS me, Story . 26" (the: Fos") 

ears “Story 10 ("Fun in the Sun") 
SCHOOL:. XXXX - - LESSON DESCRIPTION: Word Séleation . 4 
TEACHER: XXXX = ™. ‘SIZE AND LEVEL OF “GROUP: (15): - abork average 
we 2% oF * 2% / (9) = below average. , 
OBSERVER :* XXXX ' TIME SPAN: oP og ro; 40- 10: 10 oe i. ae 


7 


a 


a = 


“ALL: the children were. <gathered around he teacher, . although two dif- - 
ferent lessons. would. be given. ‘Story 26 ("The Fog") was presented | to the ., 


class,’ and the téacher noted that thi's lesson didn't haye any: pictures, : ? 


Therefore,, after. finishing the Lesson,’ the- children. could draw their. own 
pictures, Sincé the advanced. -Broup knew what to do, the’ teacher sent . = ®° 
them to their séats with: Story 26, ‘asking them‘to work quietly, ee e 
The lower group, remained to hear instructions for ‘Story 10° ("Fun in 
the’ ‘Sun'") The teacher whispered to me that this group’ has difficulty . 
reading, and some of .the children are on medication, Then ‘the teacher... 


‘. had the children: lgok at the picture on Page 1 and. name the Characters... 


She went through.éach sentence on Pagel, asking the children whether, 
‘they would choose the top word or the bottom word and why. After. reading 
the first sentence, she had djfferent children read the rest on the” front 


. of the. lesson. « -As the children went. back to their seats, the teacher 


: TP. 


. reminded them to look at, the pictures Since they help when doing the _ . 
‘exercise. When they Finished, the children could. either. color the pic- . 
.tures_o® come to the teacher: and talk about the exercise. ‘At. this: point, , 
"the teacher. reminded the’ high group that they could choose seyeral words -’ 
from-thé lists in Story 26.9 (The low group ot both sides: of Story 10 

“at. their seats.) Lo. 

When. the chitdrenh paste their ‘lessons, ‘they came t the teacher | 
.who either marked errorssin red and had the child, correct - mistakes : 
at his seat, or wrote "Very Good" if the lesson.was correctly done, The, 
teacher noted. to €hose children doing Story 26° bhac it was fun’ to be able a 
to choose their. -own words" and rise their Jown - ‘stories. 2 : 


“A a | 


. 


ND: IMPLICATIONS a¢ 
9 =IPy Material--M, Other--0) 


INFERENCES | 


at . 


bas ceachae: outa ‘Like to have more. ia two ‘groups; bik she finda it. 


impossible because’ of. the time selement. . She: sees, no, way to have three see 
a. ‘or eMe ‘groups at three or four different levels, although the class 


a oy iy 
= ¢ & 3 : eo R . ‘ 


ca] 
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4ag 


128. — rae s ea, 


_ OBSERVATION : .* eo \s os 


‘ “4 5 . = - : ce 
, Fig. 3. (continued) am : - = 
should be arranged. ‘in that manner, (The class has cnelaeen in Book. 6— 
. + all the way down-to Book I in the’ Reading Program, with some children - 4 
af barely able to get through"Book 1.) ~ e et a 
M. In the sealed stack of Story 26, ‘several. Story ‘27 lessons were. ‘found. ee 
_. ppY The. way the teacher arranged the. two groups was very. clever, Since. a 
+. Story: 10 was shorter’ than:Story-.26, the teacher helped the. Story-10 - 
' children correct their papers and then let them color the pictures... » * 
“ Meanwhile, the Story 26° children finished their longer’ lesson and as “ 
ao went to the teacher for corrections, - The timing - seemed perfect, (a8 all 
- - the children were busy and then etn iening up at _the same time.” 
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Fig: 4.. Safiple Report. from Level 3 of Drama 4nd Public Speaking Program. 


ses DRAMA & PLIC's SPEAKING PROGRAM a. ee 


5 4 3 P 
= ; Classroom, Visitation = ; 
“+, GRADE. LEVEL: 2°- “8° OBSERVER: XXXX oe a 
-. ° DATE; _ March 9, 1972. - | SIZE OF GROUP: Entire Class. (approx. 30) = 
é Fsctioou: . , @RREKS fa * TIME SPAN :*" 20 min, | a . 
oat TEACHER: oc: Ss oe ee See ee ee 
. o. , ‘ 7 . in ro es : , . - 7 Oe hong SES 
n LESSON NO, AND- DESCRIPTION: - Lesson 10 ‘The: lailidven pracetes ‘saying 
ae first a single word and then — ‘linés vee. = different ' ‘tones of 
2 ee - ; ; oe 
an . : . . ; ' : : : ; 3, ; 
a out OBSERVATIONS. pe ae 
* P ee a . : : f . ; : . . 
_ , The teacher had all, pupils sitting at their tables, a list of: ha “2 
x ’ emotton-wor, o be used written on the blackboard, :She asked. everyone —_ 


‘s° 7 to say the word "goodbye" using ‘orter of these (on the list) tones of 
a voice, ‘She s@lected volunteers ' (by raised hands) to: go up before the 
. “élass and- say the word, ‘having. the class guess:'which emction-word-he - °°. * 
7 was using. The: volunteer would ‘select children to guess his. emotion- i 
- .“ word. Most-of the time the-class- was able to: guess, but when they failed 
ea to, the:teacher would ask the volunteer’ what his emot-tor i was. Then, - 
., ‘she would suggest and have the class suggest’ ways. he: gould poretay it, « * 4 
a Then, ‘the, child would repeat his performance, | 4 wee 
Thé teacher kept the pace very rapid, saying: ‘igurey up ‘now. Leo's . 
‘keep lt moving." The children chose diversified emotions,\_ rarely*doing’ ae 
tBe" same one’in.a-row.. If the. children: did. have: a."string" off perfor 
_ mances of the- -game emotion, the teacher would ask the eben, to skip ‘that 
“ene for awhile.’ If the children. had difficulty in portraying an emotion 
_(é.g.°, afraid) she would have several performers act as models,’. discuss- 
“ing what ¢ they could do’ to look "afraid, “Then, she would ‘have “the per-. . 
formers who “had ,trouble- with "afraid" do it again, The teacher praised, 
ee ‘the’ good performances often. 7 a ge ae . 


=e oe INFERENG ES - and IMPLICATIONS 


Le’ - The teacher. was wéty ‘enthusiastic, and the rapid pace seemed to aid sad, 
e "the . lesspn a good deal "(she was. like a good football. coach), The — _ 
ae _ ‘rapid pacing Kept the, children’ ‘from. getting italia since, phey are very. 
oe, quick, -learners, ie . 3 Looe ‘ : oe 


F 2 


ERI 
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-113-, : .) 
“Rig. “4. (Breinied) ea 7 , 
2, The children s seemed to enjoy . the Lesson’ very m meets . Everyone vo- 
nade. mist: akes. 

a i . 2 . “ se : oe 4 
‘3. The teacher had gone over in detail ‘the meanings of all. the -emot tons “ 
' (e.g.,. embarrassed, bored, confused) ina previous lesson and had 
‘discragged some ‘steggotypic ways of \portraying. them, The children 
weré able to elaborate on these and come up with ‘some very ima-— 

“af SERN gestures” a facial expressions, - ." . 
4 r ge . if . ‘ 
4. The “entideen did follow the example of the better performers, Ese. - 
pecially if the better performer ake something amusing. ‘~~ 3 
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Fig. 5. Summary ‘of Mater'lalstcelated: Inférenceg and Implications . 


from Level 1 of Composition Skills a 


4 
7 . * 


4 .- SPRING,’ 1972 
COMPOSITION SKILLS PROGRAM 


i] 


ee 2 
‘=* 


Observation dh'the Schools ° ®t, 
Materials-Related Comments. * 4 


. oe : é 
et - bt 
. wm # 


the 20 minutes allotted for’ each lesson is often. ‘not enough time. 


‘to ‘complete the entire exercise, ‘Perhaps.the exercis should. _- 


consist of one letter (capital and’ ‘loweréase) with space’ for 
continuation - of, that letter on the back of’ the exercise, There- . 
fore,” children who '.complete the front of the lesson can continue 


to practice on the back, 7 — 


a ar oes F 
The dot on the small "i" is the same size as the: starting -dot and .° 


‘ thetefore confuses the ‘children,’ * They not only tend to start at 


the wrong place,” but some children we = large circles for’ the, 
dat rather than just a small dot , 


* 


Going. frei Srie gutdetine now to the next ‘is a pieblien for the chil- 
dren.: Several suggestions ‘have been made to remedy the situation: 
(a) bottom ‘lines-of the guidelines should be darker than the others; 
> (b) there should be a larger distance between eath guideline set; 
“(c) «spaces between the guideline sets should ‘be “shaded and then 


_ eventually faded. 


In. some cases: ‘ghilaren hold the Yr papers - ewes with their left hand 
while writi@g with their oer hand, and the left: hand covers. up the 


model, letter. © nr 
ee . ey owes pos ° ; 8 


“The small "t" is a difficult letter. regarding its starting ‘height’; 


Perhaps there should be an additional line within . the guideline set | 
between, the, fOP line se broken Line: ° 7 9 _ ae * ae 


i} 
po 
omni 
wn 
u 

fm 

th 


= 
- , - 7 & Z 
. (continued)’ ; ae o oe 
* : "WwW" both capital . cand towereeses: isa difficylt. letter regarding e. 
1é stroke sequence. Perhaps instead of four separate stroke sequences,: “ 
"W" should be made with one continuous stroke sequence: 
é 
De z ' 
fj 
7. The small "e" is extremely difficult, especially regarding placement |. 
in the guidelines. Perhaps there should be an additional line with- 
in 'the guideline set between the broken line and the bottom line 
(Perhaps the Teacher Procedures. phoula: include instructions on where 
k to-start the small ue and’ the small "e os 
oy ‘ - J 
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: a 
‘ : % : 
€ : “ at ‘ . 
~ i . 
as i + 
N : = 7 “8 
oN é od : oy 
*@ | 
va ; to ody i : ‘ 
: r a a = . a 
1330 0 i 


“15 


Al 


| elementary school, curriculum, The handwriting instruction: described 


; insbiuctional Materis ls a 


ae C. wteadeneyer and Ginny Supple oO 


y 


* 


what — > aceite ities, materials, and teaching: iprocedures can 


schdbts use to develop beginning handwriting skills? Can kindergarten 


Ww 


childzen benefit from ‘systematic peEnGing instruction, or should such 


instruction by delayed? Can children tA low-income,. inner-city: schools 


learti to print as well and as gariy as children from middle-income,” 


suburban schools? Can learning to print.be made an enjoyable experience 


that will generate positive attitudes toward writing? 


Ee 


as : ae 


To ‘answer these questions, research, ang deve lopment activities: 


eo: 


‘are being conducted at SWRL Educational Research. ane ‘Development. The 


Bpceatbry is developing. ingtructional systems in all areas of the " 


1 ‘ 


‘ 


‘here 1s part of & a comprehensive Composition Skills Program for elementary 


’ 


‘schosts. 


= i 


| Two: ‘outcomes ‘were formulated for ‘handwriting instruction: to, 


print seen capital and lower ‘case letter of the alphabet and, to ' 


. 


ta the auneea le 0 through 9, Various “materials and procedures: were 


\ . . y 


€ 


develo} ed and tried out in four kindergarten classeg encompassing a. 
Pp ag : pas g 
a eo we * : 


L 


' ‘wide range of sociceconomic..and ethnic populations. 


| oe ota _ owe 4 ; Se. 


3 : = n- Z 


7 ‘Te etter Formation Ex sercises were developed to: Y provide the children 


Me, 
“ k 


Ea 


initial i instruction on each letter ‘oF numeral. ‘ spect fications 


. for these exercises were Sie aek from a previous a ee ee 
ae oon : ne ae ; . : : = 


2 ra 2 * : ~ 


aan 7 2 laa 


a, 7 
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sentations of the letter 12 times and then copied the letter 12 times: _ 


OF various strategies for ‘teaching handwriting (Working Paper ne 


® 


h 
+ a 
c 


For each Letter Formation Exe reise, the Sitave! traced. dotted repre= - 


i 
\ 


from a model at the ‘top of the page. An Incentive or completing. the 


_ page was provided by Pidcing an ‘incomplete cartoon in «the. last response. 


position, A-dotted’ representation of the letter Sens practiced ‘was 


' 


imbedded in the cartoon, The cartoon was complete when the child 


Be a P 
= B e ¢ 
~ \ 


traced the ASeeee? Two letters enue cheneapieal and dhe lower 
2 a 


case ver sions of a letter) or numerals were introduced in each Letter 


we % 


\ 
Formation Exercise, Thus each exercise contained a, total of 48 res- 


« o ‘7 * 


ponses and was designed to by administered during a Sa) misute instruc- 


= ; ’ \r 


* * : : wea don 


: tional period, : aa : \ 


* 


a 
, Other types of exercises were developed to provide additional» 


' ! 
a ae 


practice in letter! formation. . Story Completion Exercises: were déveldped, 


= i. % fi fog Oe 


~ . . 4 ' A, 4s 


4 
ae 


in which children filled, in blanks © in sentences by copying ‘modéh words,” aa 


\ ‘ F 


al 


with assistance, the children could then read the "story" which des 


eribed itlustrat ions in- the exercise. ie stories were humorous, and | 


were de sign red to help motivate ‘the handvriting practice, “Other 
exercises simply - provided adti tional practice in copying letters or. 


required the, child write each letter as the teacher oiorated it. 


“¢ » * 


‘In all, the naadwedtine program consisted peo enaced sda. 
: . & pee . . 


- divided intg five units of 18 exercises each, Each, exercise: was 25 


minutes. long. It was suggested that teachers’ devote approximately 


six weeks to each unit. By teaching three- exercises a week, a unit ~ 


in six weeks. The exercises were sequenced 


according ‘to difficulty of. letter formation. st raight- Vine ler eapes 


Pt * ij 
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\ 
i 

iy 
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wot 


“sich ‘as, ‘tf or _ were taught first. _Curvedzine letters and nugera)s 


is 2 Teacher’ 8 Cuide was provided which ‘Listed Apetructional.* 


eos oe a . : a ae . = _ 


Ce ee ee oe 
te age Ree ent es, for the teacher. ‘Genefally,, the procedures enphagized 2 


= ar 


ee positive: ‘approach with : the childien. For: example, , when, helping, children 


cet a : form. letters: with proper stroke sequence and: direction,, te 


a ial asked to ‘say something Like, “thie ‘letter is. good, ‘Try to make some . — ¥ 
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tests. On. each test, children were, aa to copy. a ‘total of 10 letters" 


‘ aind — ‘The letters and, the numerals on eachstest, were selected a 
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tox ‘epr resent the range’ of ‘aieficulty across. the! 52° idtrers: + @6 upper x 


Jans and 26 Tower ‘Case) and 10. numerals.” 
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ratings of three: “judges Sho: “had, no. Iehowledge of. ‘treatmen 


conditions. 


‘cere 91 on. ‘the pretest and +89 ba ‘the posttest, 
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related to hon-wtiting: activities (listening at "eharing,” ‘reading | 


‘ o 
: ‘a 


stories, coloring or. painting). To comparesthe, ‘Fesponse 7 eT 


4 chi Idea inthe | tryout, and ‘in the compart son class je85 ea 


= yg 


scored 


"Ca “who 


classes, a mean: score, for. the three writing i 
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‘comparison school in. Disrrict B were. r3 or higher, aa conipared sitth * a 
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“ee Teithart, “Rays queleale; and. Fred itebeenayer 
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vel 2 eed the: “SwRL" Composition skilis Program is vofnal ly. use ea in 


" Reading ‘Program: Initial formilation of the program began during the 


“Last - five sionths Of thie 1969-70 ‘school year, cand Provided extensive J 


“performance ‘data ‘demonstrating the. effectiveness: of ‘the progran' (sulit> 
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van, Okada, and Niedetneyer, 1971), On" the basis of the ‘initial, tryout, 


8 5 aS 
revisions were: incorporated into. the ‘progranand the second ‘txyout 2 
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“of revisions ‘are. also, ineluded. 2 
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first arade classes: ‘epcompassiag ‘a ‘wide: ‘range. oF school ‘Locations .and | - 


“conditions. ‘This ‘report describes. the aged 2 ‘progian; eheteryout ee os 
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* compasdtion SkilLs lesso 
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mg ‘ne of : - oe ers 
exercises had. one or more words missing from the: Sentences of ‘the story 


ana required the atudent. F to pelect. the most ‘appropr riate - word or naa 
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eeu ti . .. poe. -, 
to. complete: the deritences fréi’among’ ‘stv choices, ‘Later exercises. ee 


a - required children to. susply: their own words. and phrases to = ee. 


“the sentences of thé stony. For” these: and subsequeng lessons, SWRL . . * 
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- trations and required the children 1 to write the entire story acéompany- ~~ 


“the 2 exercises | were d esign 16d tosrequire o*min mom of teacher super= 


wie , ae vision once a new lesson format or. ‘outcome was introduced, "Specific — 


2 ein Procedures: wae ani on "each. exercise. | ha addition to | 
, - these directions: ‘for ‘specific: Weal teuctara | received. a Teachex:'s. 
: 5 7 ? ~ og a 
Guide’ “that deperibed ' materials; | general teaching and follow-up’ ‘prece- 
Ee “qures, SWRL tryout’ cefsenents,. aad a. “description: of the: coordination. 
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"between the Reading Program Fiction, Stories and the’ Composition Skillg 3c 


eeeretean. i o ar Loe , ae 
a : fe SS, te oa gle : >) mee aN * da fey 
a <eoe a. RS . tt the : h . 
_ 7 ‘ee ‘Lebel 2 of. the Composition skits Program was | tried: “aie, in oe 
oS tal of eight firsteuraiie classes. To determine a well- the. program 


would operate An? a variety of schol settings, the- “tryout, schools 
a eb, ae ee i PAG 
ee were’ selected ‘to represent | ‘a-wide range of socio-economic aad minority-_ 
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_Broup populations,’ b Jchart yeiow indicates the: distribution of 


- . Tne classes ateording £0 ‘echool, district, ‘socip-econonic level, and | 


es hel a ‘a ‘ a i : 
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5 bi ‘ee? ae * i : 4 =. 
donposieion Skills ‘Program were also ‘using the Second “Year, Reading 
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Program. —e - . : 
: fa Oe : ; - 
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For each of the four ‘tryout schools # class in a comparison ‘school was 
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designated. Comparison schools were similar’ to “tryout schools on the 
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e oa docation. * 2 PRM oR 5 Pe: ‘x 2 ae ee ek 
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“Prior to, ‘the initiation of the. ‘Program, geacher. eee Sessions eae oe 
“auting approximately 45, minutes: were | conducted at each ‘school by the 


Léboratory etafe. Teachers were given materials aad Teacher’ 8 Guides 
wo ‘: at this time. - The outcomes and materials of: the Progran were described 
, , . 5 . , * 


and examined, and téliching procedures: were ‘presented and discussed. | 
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Teacher-training sessions took place during late: October of 1971, fay 


- “Teachers were to pegin: the singe: Composition Skills exercises when t het? 2 
ro ag mo 
: ‘Beas reached Boot. 1 Story” 1 of, the Becaud~ -Year Reading: poe 
Jie Pacing of Composition Skills lessons was contingent upon the scheduling 
of Reading Lessons, ” The! rate required | for completion (of the’ Program 2 2 “ 


_ was two ‘Lessons -in each program ‘per ‘week. Additionally, 25- minutes 
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"of instructional time plus. s- -10 jptnutes 0 of follow-up time was to be a 


alloteea for. Sach Composition Skille Program ‘lesse nm ae ene 
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Pre- a and ‘posttests were in two ‘arta: _the firet part required, . 
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students to write five’ sentences from dictation and the second. part: 
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required them to write a composition in response . to. directions and 
: . : y . ™ 7 
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es. 
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‘pretest anc of the instructions: used: by the rest administrator can be 


inspected in Wiederneyer,” Quelinalz, and Trithart, poles A copy of 
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“in Appendix A. | a 
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aa, 86 for orgiivization. In sea stories received a classi fica- 


ae oO ae 
. i pec 


tion a cording. to type of otgenization: using procedures, preyioualy . 


: : . . 
‘ . : . or : 
voy : . 


aideai dc Glace et al, ; 1972). ‘Stories were. categorized as 
oreenised according | £0 chronology, space, plot, argument, ‘or other - 


NN “4 


eriteria, or asa no..résponse. ‘The agreeinent correlation between. tuo 


- SWRL staff menbers classifying a sample of 1s pretest ‘compositions was : 


- 


‘=. — e 


ee ys as 


, ideaiiee the * bictdaveriae procedures for Levels I, 2. and ‘3° of the ch 


2 ‘ * 


_ :Composition Skills Program, involved a condideraifte’ amount of atafe ‘time,, 


; random samples of ten ‘children from each tryout and comparison clags in , 
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“Bach chita 5 was iawlend individually and asked: to state whether he Liked 


4 various, activities "a whole lot, wos ist, " "just o.k,,"" or "not at all." .. 
 Eighe: of ‘thie items (ive related to general writing, activities ‘and three 


felated: to nbn-wtit ing activities) were! identical on the tryout and 


i 


control’ ‘inventories. |-Four. aatstobal questions appeared only. on the: 


tryout inventory ‘and’ ‘concerned speci fie types of lessons in the. Level 20 
Progrém, ° . ae . a 45 - | . 


< 


: = ‘ Lessin Observations: uring: the tryout,. classroom ‘Lessons*were 


‘observed by staff. member s on a ‘regular basis. Procedures” for system | 


= . F 


A ravidom sample of 38 teyout and 20 oe 


al 


vatically documeriting Eneae observations were operational tzed (Niedéxmeyer, 


ae 1972), Eseentially these seccaderen required the observer to-write a 


_~‘-etimmary of all ‘that wan’ aeent-and heard during the lesson, fol lowing each 


, observation.. Inferences about pupil attitudes and teacher performance, ’ 


‘ anil” imp ]icat ions: for program materials and procedures were then recorded: 


‘on. the report. form, In-all 22 lessons were observed and documented at 


- be ss 


a: 


‘the ‘first- ~grade_ eval. 2 8 7 : _ .| - | — 


‘Teacher gusstagmatres, letters were gent to all the Level a 


5 g 


e, 


“134-0 cee Fe 


oe 


Teacher Questionnaire for program evalugtion, _ The questionnaire was: 


t 


. designed to wiicit specific comments, criticians, revision suggestions, 


and teacher “attitudes tovard th the program. A copy of the questionnaire 


which, shows the i atalla of the. six teachers ian compreted their 


"questionnaires ts contained in Appendix B. 


? 


see a 


Scores presented in this section have been summed ‘acTtoss: the 


“four districts tested, ‘However, hid Tables 1- 5 in, this section, 


corresponding: tables’ showing, the wake arrayed by: district may be. found 


in pothnats @. CG; os - ‘oe, ” 


Pup Performance . : ~ ee 


Table a pranents the pretest and posttest percentages of correct 


a 


responses on editing outcomes (Outcomes 3-7, Page 2) as measured through. 


ou K 


Ene sentences dictated to the first grade eevee and comparison classes, 


a : 4 A: 
From the data in. Table 1 it may be seen. ener the percentage of correct 


Pesponses on each editing outcome was higher for. tryout classes on 


posttest: dictated sentences than ‘it was: ‘for comparison classes. 


Table ‘2. indicates pretest ima postrest means “and standard deviations 


of tdétal words and sentences: in, stories written by fi st- “grade ae 


and comparison class 8 (Outcome Du; As | may ba’ seen, tryout children 


a 


progressed from an initially lower mean number of words per composition, 


7 


4a 22 as _ compared with 9, 85, to a higher mean neneee of words. per com- 
position on the posttest, 31. 77 as compared with 23. 78. On the slumber 


of se nterices, written per composition, the REyeur classes iikevtse. PTO: 


Ft 4 


er eaeed from an initially lover" ‘mean, (265 as compared: with’ 1. 205 to a: 


ect 


7, 


“Nusber of ¢ subjects : ae 


Saciage Tt 3 - "G2 
. «All words present discernible =< = 
as. distinct units: 


Sentence complete; - - oh 


_ 4l1 words Feesent’.” 
} 


 Endtial Capitalization: - 44 


Correct ly Saree initial 
lettex: a sentence ; 


+ 


Capitalize att - 10 


ra) Be 
Correet ly choteatizes | proper 


- eme 


# 


Ending Punctuation: '. 6 


‘Gosrect ehding punctuation 


a 


Tryout Classes © 


Pretest | 


Posttest 


2 


; . 6 5 


40: 


- : a 
‘Comparison Classes’ 


~- Pretest .Posttest . 


a 
43 63 
‘35 60 
mA 
5 19 
t 


: 40 - 40 


Number ‘Of ‘cemee responded to by. each . subject on each editing. Outcome : 


of _Proper_ names, 


sentence complete, 5; - spacing, 53-initial apache eset 2 
25. ending bunetueriens 5. : 


5 capitalization 
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TABLE 2° 


MEANS AND STANDARD DEVIATIONS OF ‘TOTAL WORDS AND SENTENCES IN STORIES .° x 


* - : . nage cue pas 
= . Tryout Classes = Comparison Classes =. 
Outcome Measured Pretest.” Posttest ‘ - Pretest: Posttest = - \ 


if 


_ 'R, Numberof Words = #22 B77 985 ae 
| d 


e a 


2 SAB 2249 940 28,21 


4 


“OL LY Nypber of Sentences. X 65 2900 
2 i ¥ : y 7 ‘ - 2 ; : -. : : - > 
s.d. 80 9.31 LL 3,65 
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Pe 


“the. a through "5" range (fair or mpEeez) than aid fcaenks in che 


“posttest. soupérison group, for. wica the ‘figures were 35, 47, ‘and 35 


, classes aay be seen 


a Fy oe 


. gsfightLy higher “posttest: mean, 2. 90 as* s* compared with 2.70, 


a ee : 
Table 3 shows pretest and posttest percentages . of complete ee 


sentences, ‘pentence strings, sentence: pagent: and run-on sentences 
in stories written by first-grade tryout .and comparison classes (Outcomes 
j —- -- 4 


4, 5; an@ 7). This table differs from Table 1 Bc that, the out comes were , 


assessed ina constru Cl ed~response, story conte xt, rather than in 


"dictated sentences, Theré is very little 2 Gisterence between! the’ two 


sd dala vhen Oy ene Eneas outcomes ‘in a | story context. 


‘Table 4 contains: the pEetear and posttest qumlative percentageg’- : 
* = oe 


subjective ratings of quality, Oetpanertey and greait zation of the. 


stories written by the Pazercucare tryout and compari'son classes ” eo 


(Qutcqne 2), The principle dpelccaneen: in the two Broups are - iat 


(L). “there were no posttest tryout students who did not attempt ‘to 


' respond to the composition task, whereas 125 pertent of ‘the comparison, 


—n 21 


student s. wrote hdehang,. gad (2) on ratings of overall quality, originality, 7 


q° 
and oxganization, a consistently higher percentage of posttest eryout , 


‘ 


"students (53, 72, and: 54 percent respectively) wrote. ay trian in 


on a 


ee 
rT 


percent. a a: ae : 7 3 3 


. . 


In Table 5 ‘cha pretest ‘and posttest percentages of types of { 


organization in-steries written by the first-grade tryout a coinparison 


Does 


2. ay ; a = 7 eg 


“(Outcome 2). ‘ Gor responding aaa are approxiniately r 


« 


i. 
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ee TABLE: 3 


PERCENTAGES OF. COMPLETE SENTENCES, SENTENCE STRINGS, —/ " 
_.., .% SENTENCE, FRAGMENTS, AND RUN-ON SENTENCES oy 


% 


He Meyout,.CLasses = Ss Comparison Classes | 
- “Outcome Measixre d- * ee Se ‘retest Posttest | Pretest® . Pogttest ° 


: 7 4, Complete Sentences S46) i765 | Mae. 70, . 
5. Te Sentence Strings’ — . a) ee ce 3 _— 2 9 


4. Sentence Fragments : 38 ia er me. Dey 


‘Big’ Te ‘Rim-On ‘Sentences oo ‘16 18 on 17 a, 18 


ee) . 


number o 
: E | 


f subjects _ - 40° 4o ‘40 ie 40 


ME 4. 


7 “COMTI. PEERS OF SBENTE ei OF 
| Sure, nL AND ORCANTEATON' OF TORS 


, % : | : | ‘Tryout Classes Ht : x - . | - aia Classes 2 7 


p Pretest «== SDoattest =, Reet a> | “Posttest 


us : 
1 4 


“eal righ Organs, Overall ‘tigi Ogee + Overall Oeigie Organi Overall Orig “Organi- . 
pine mae zation Biaik tality zatton Quality nality zation Quality. nality zation 
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as er eet Oe a eT 
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ee ee 100100 
Response | eRe ie | a NS ae 


oF. a aa - 
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. TABLE 5— 


PERCENTAGES OF TYPES OF ORGANIZATION IN STORIES 4, 


oe Sa «Tryout Classes =v, \eeoaciaon Classes 


- Pretest‘ = Posttest Pretest ‘y Posttest. 


yo 7 2 4s : 
. . i ; 8 
: : = - : ae a . an an ne 


a 


we chronoiogicai 
gpattaa 
_-Plot 

Arguenne | 0 
Other Ba 80s 
“We Response oe 68". ; 0 45 25 


number’ of aubjects 40. ‘ 40. | 40 A 40 - as 
Coefficient of _ _ “92° _ 87 92° gy 


*-, agreement : ’ : ; 3 6 owe? OY 2. eS 
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chronologically organized compared with 48 percent, of the posttest 

comparison students. The difference ain the ‘percentages: of posttest. 

~. 4 


and comparison students in the "No Response" classification 


t om ee ied 


: “Tables 6 and 7 display the percentage distributions for how well «, 


"the ey and comparison children stated bhey liked various activities 


e 


on the Pupil Preference Inventory, ‘As may’ be seen on examinatiton of 


corresponding items in the two tables, the tryout classes evidenced a 


r 


“generally more positive attitude toward all; school “activities, writing 


and non-wribirig than did the. comparison classes. ‘The tryout classes 


4 


algo showed a high degree. of pEcrerence Pox: activities related to the 


saeetts c materials in the Level 2 Program (Items 2, 5, .8,-and 11). 


Les son. Observations and Aeacher Questionnaires 2a 


\ neaeen observations sid teacher questionnaires yielded atch 


‘information concerhing use of the Level 2,Program-at the first-grade 


Ed 


aver: This information is summarized ‘below according to various 
s : ~~ 2 mo 


eee 


cmiupedtey: aa vs oe » 78 _ * — 
7 Pacing. | The percents of participating tryout students having 


* 


may be seen in Table 8. ‘Forty-five percent of the participating 


oe 


ing within the Last eight lessons. An additional*55 percent. were still 
working at different stages. Fifteen percent.of the students.in the. 


“EE IOUE GTASAO? were a sae Since lessons were suggested’ 


for schédul ing at “the. rate of . two. per Baas coor who were ‘not 


cS a “159 ag oe 


oe 


: ei 7 . . > g is : 
completed different portions of the: Level 2 Composition Skills Program. _ 


students in the tryout classes had completed the program or were work- - 


a 
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PERCENTAGE DISTREBUT ION OF MUPLL PREFERENCE INVENTORY RESPONSES: 


In school this Do you —-._:—«*Do you like it..? 
year did you like ° 8 
ever. roe  ° tov.? 


& 


l.. weite words? == © = 1000-0 00—C“s 8 


a welts words chat: fit +, 97 "3 100 v. " 38 “38 24 - 
“into sentences like. - ao. ' swt Le 
these? (Show Stories 
os & - ) 2 os pads 


ie listen to, other oe » 97° 2 fore OF Xe 50. 36 Wm 

and eee share: things - a P ere - oe" 

they’ ve brought.to- ‘fs Ek ees, : _ 

‘school? ed a re ee os a % 
ey : 


. ! write sentences? i 97 Ba" at “OF, 3 


. choose words and write °° 89 ll.  ° 300. 0- 

. them in the numbered See @ os 
spaces like these? . | °* a is 
(Show Stories 17 & 26.) - - & 


. read stories? gy BAO0 2 OC * Oe Gg Par, 


WO 

rs 

ey) 
Dp. 
- « 
No 

co 

ho 

oo 


write a'story that . | 89 “Ll 
tells about a ** pleeerey 


ated 


in ‘spaces to" "finish : : 
_ sentences like’ these? | ag i 7 
(Show, Stories 35 & 44. a = ‘ Auge 


draw pictures ‘with - Ps 95 5-100. 0 69. 20. TD 
cenyone or “Paint? _ 3 ; ‘pis gE = a * ? 


“make ‘up’ ‘tittes for. the 2 BT AAS he an ag 35 

; stories. you write? » ae & oe a ol ; "ee 
write Stories ‘on, pa~ 7 es 66 384 968. wa BT Cw, 
.. ‘pers like. this? 2 ee, rer aa eng Maite oan ; a 
“pho Stories 61 & 64.)° , aa an _ a ew a 


_twrite your name?) 190 ~ O° 100 ee a5 ae 13 ___ 32. 
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eu e ; : “TABLE 7 Se 


PERCENTAGE ' DISTRIBUTION OF PUPIL PREFERENCE INVENTORY RESPONSES _ 
BY 20 RANDOMLY ~ ~SAMPLED FIRST-GRADE CHILDREW IN FOUR COMPARISON CLASSES “ _ 


ae , a : : * fo eae = 7 ~ on "a 
oe ae : In school. this De you * ‘Do you like it..?° .? 
ye Ree * year,did you. | like . - ae 

mS " ever..2 6. to. .? 


yes no, . yes’ no "lot lot ok. 


1, write words?’ 2° 100° OS BSB 


2, ‘listen-to other boys — 9 = 5 95 5 22. 45, 33° 
and, girls anare-ehpnee ee a. # , a eee ee 

/ they've brought to’ / i eo oo, re ee rr ven 

Paces ‘school?’ ea ae 3 - 4 : ae: . 


3.0 rite” sentences? a 90 » 710° 100. 0 7 . 17 44 PP a 


4. read'stories?’ ee ee re ee ee ee: 


‘§, write a story that 99 “tos oF 6. ie 35 47. y: 
‘. tells about a picture?» : : a cent a rns : eS 


6, draw pictures with .. | 100°. 0 90. 10 89 A 
2 “crayons | or pave .= 7 - os 2 


. 


7. make up eielen tues | 75° 25. +100 O's 7) 27 46°. 27 


stories you write? | 
‘ . « 4 . 7 a 
8, write your name? | » 100°: (<0 “100 0 0. 20 8 B85, aS 
* : = ; , , . A ° ? fF " _— ; e . 
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“ ‘i : \ 7 hs 
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as TABLE 8 ey, 


ie - : ; Pa mo Ds 
c PERCENTS: GF PARTICIPATING: STUDENTS: IN TRYOUT, CLASSES HAVING 


COMPLETED | Cre ERENT PORTIONS © OF THE LEVEL 2 COMPOSITION SKILLS EAOR RA . 


a 


Note: “Fifteen percent cf the students cin the tryout classes were , 
sy Doneperytetese:® in the progran.: fou 
: . 4 , 
, ee 
. & 
. a + . : a - 
2 ‘ 3% ' 
¥ 7 
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oi 162 6 . 
- ge ee Ss Sack 
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a 


_felt that ‘the program was appropriate for most of their chikdren.~ All - 


working within the tast block of lessons appeared unlikely. to complete ' 


the entire Program ay” the time of the posttest. ' : : 
Teacher Affect. ; Five’ of the six ‘teacher Gueeeioan tea respondents 
i - . A 7 = ' 


2% vot 4 
5 ‘ 


, felt’ that the exercises were generally. geared to the children's interests, 


= 
and rated the childvent 8 sec: reaction tor the ptogram as. fairly to - 


very enthusiastic. : All of the teachers stated thay. would use. the program’ 


‘ . , bd = 1s a * . 
again. \ : ° . "Ha 
=e ; = — a ; . ; we 


i \ Tine per Lesson, . All ‘teachers stated that lessons took less than - 


’ . 


25 minutes with one teacher using less than an duentes: of" i5\ minutes 


4 


- 


* 


per Lesson. In general it appeared that: the time taken per ‘lesson 


-_ 


= 


a) 


- dinatnished as chileren Progressec through the pEaeea until the final 


"lessons in which’ length of time was controlled: by _— much and tiow. ions — 


‘the children wanted ¢ to write. ——* = _ =e ; 
Teacher! s Guide. Four de the six x respondent, felt that the 

béachat divections for each lesson were clear and helpful as was the 

‘Teacher! 8 Guide itself. he other :two Feapandents stated that they. 7 


he « 
+ 


os used neither’ the directions specific to each lesson nor the Teacher! s 


‘of the skills assessed when ae eet ad in the context of, a single- 


. sentence response as in the sentence-dictation dat'a-(Table“l). ‘However, 


“ 


Guide. > . r. oy 
a “f" + DISCUSSION AND REVISIONS : 


hi 


“2 The pupil Brae nue data on editing outcomes: “(utcones ce =7) ee 


‘fe = 


ind isatéd that the exercises were “fairly successful in ‘teaching most; 


? * a “ee ms 


when students were“*required to edit for outcomes 4,.5, and ? in responses , 


“pe * : ee % Z re aS cae Cer (oa : =e 
ws < : . - igo FE _ es AS , F Pha ip Sip SRR gach Oy 
ans at ca : a Bos 2 ok F 
ae 2 “ 163. eae 
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— i, writing Fluedey was. promoted” thoughout” ‘the _program, ‘the posttest 


ve 
‘ 


Roe 
* 


- 


“longer than | a | single sentence ta length, as ‘in their posttest stories 


t 


mG) ruble. 3); there’ was’ no: difference between, the ‘performance of students 


: : = ey 
in tryput “and compari son claszes. ‘This may be due in part to two : 


x 7 6 . 


z a re . a. ane 
facts: oa direct 4 instruction on the correttion of run-on si 


r(seritence, fragments; ‘and’ sentence ‘serine Cie not presented, cand 2) the 


“lessons most: directly ajplicable to the practice of this ekt11, di, ee * 


“those requiring the student | to write responses longer than a Gada’ 


- sén tence, in lengthy and ‘then. to proofread ‘his ‘writing, did not occur - 


‘ ? 


until. relatively, Late a the. program; after Lesson 552 (There | aré 


= ’ 


a 


a. 
64. lessons in the program. >, oaly 45 pee of the. ‘students tested 


. 4. 
7 « 


“eeastiba these ‘lessons. res — oe _ a 


‘ ns 


ge , - The data on the average number of words and sentencestiritten 


by. trygat ‘students in their posttest compositions | (Outéome 1, Table 2). 


mas 


- also appears to have, been affected hy, the Fact: that more than half of 


a 


J the: hed stidene’s tested had not. completed the péogrem, * though 


a “composition task required _muLtiple-sentence responses, ‘comparable only 


ae 


to ‘the, responses required, in _the program after Lesson 55. : The ability, 


OF tryout | stu wits. to to write Longer aise compositions than did oar 


a 


1 ae students in’ ‘Comparison classes | is ‘evidence’ of the efficacy of ne 


es teaacy Jnstruetion | Ehroughout the program, " However the Eediure of. : 


? ‘ é 
a 


55 per reent -of the ‘outlets tested to: vedch “lessons ‘elving insteuctlon . 


on ci. posing muleiple sentences is reflected in the poor pecfocmance 


| of stadénrs iy thi's tryout (32 words, 12% 3 sen ter neces, per Seupese pion) 
ON 


B: 


ged -compars:! with that of | students in previous eyeuts e774 words, 


- . 
a 


9.1 sentences: per composition for vhom the average proper tions of the 


Y. - ‘ = 2 
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‘their stories (Outcome: 2 a 9) beri 


incidental effect 0 


program completed were greater.  ~ °° me. ? Se, 4: ee 


The ‘superior achievement by, the tryout students ‘on ratings of 


\ 
overall aan hy: orig inabity, “and organization | (Outeone 2. Table 4) and | 


“the larger percentage ‘of theri using recognizable criteria for. organizing 


we 


J 


ssumed. to be Largel yi 


tion, it would as that although students may possess competencies 
.! 


in the fields of originalit or organization, it’ is ‘impossible to 


accurately assess their. abt ity as applied to gtory writing until a 


* 
e 


¢ 


; a ee 
possible, to assess existing: abilities and, to begin instruction to° . 
perfect thém, fo _ _ — . a 4 oe 
carrer The data Provided by, ithe 971- 72 ‘tryout of the SWRL Level -— 


r iF 


e 


& 


Composit tion Skills. cd aad cortoborated the data from preceding tryouts 
concerning the overall effectiveriess* “of, the proeeen and provided 
‘additional data for program revision. On the basis o£ the data 


' collected during this tryout the following program revisions will be 


made: .. os ; mae Ee . : 
+ The sequence of 64 stories will be revised and organized’ 


into {ive' units containing 12 ‘Lessons ‘each, the last Lesson 


*% 


--' "Gn each unit being a “progress. check desi ged to ident tify". 


stadenbe ‘one have abe mastered: ‘the outcomes titvadaeea’ in 


the unit. Teachers will be instructed to give. students having . 


penpaetetons at \least Several senténces th Lerigth, it becomes; = 


minimal level i writing fluency has been achieved. Gute students are. “ 


el 4Be'. 


_. difficulty with selected outcones additional practice on the... . 


og : = £ *y = 
* ' 


® 


outcomes, SF ce ae ee = sore 


2) Editing outcomes: will be introduced méze explicity and. oppor 


a : 


a bunt thes for, practice more ssetesasiealiy provided according ‘ 
: a : a aly . f, 


. to- detailed le sson sp d aft cations. 


2 
“ 


3) The se quence for promoting “fluency ‘WELL folicw the same or 


fe 


| progression bit will be accelerated s0 that Anstruction 
a 


, requiring. ‘multiple-seritence, responsds wilL begin by Lesson 42. 


“| . \ . 
4) Units 4 and 5 will Provide explicit Lasexivet donal emphasis 


* 


og. on. 1 Sianwiek and organization. i 2 > ve 


i oe ee) The Teacher ': s Guide and, instructiona! procedures have been | 


= 


‘revised to varied the ‘above program revisions.’ 


' ‘ 
: \ 
fo re i os 


-_— te In addition, « use of the. swat. Composition Si Le Program will 
be made independent of ony specific reading program, The Program 
: will te rewritten’ to ‘be eccndinake with the SRL, Reading ‘Scan. 


' - word base, Compositicn Skil is Program story. plote and charactézs 


will continue to he exclusive to the. program, 


” 
th 
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APPENDIX Ke 


PROCEDURES. USED' ‘BY mast ADMINISTRATOR. 


ae 5 i ; : i 


RADE. corpo 10H SKILLS TEST 


. : 7 a 


-Give each child a- pencil: end answer sheet. s. 
Tell the-children that they are going to practide writing. 

- Ask each child to put his ‘name on.his. answer sheet. 

---Tell the children that’ you are goitmg to read them’ some ‘sentences. 
-Explain that they should try to write’ the, sentences as you read then: 
-Tell the children that Ss should try to write: and a ered each word. - 

as. best. a they 2 can. ae 


ely two timese. - ¢ ae OA 
=Begin reading each sentence, bag, the words Slowly Dan de wait rae 
ae about 5 ‘seconds, ‘then repeat ‘the sentence, 


“Check that the chiifdren are waiting On. the, appropriate BENG «7 


+. ; = j . , au ; : - ” 
Te. She seul. ae, see a . i a ee Ps . 
2 #3 ‘He, is San. 2 ; . : : oa * - , = e 
3. Is "she ‘sad? . Sg t * ee Fe 
4. .-I sat onthe hill. | . ~ me, 4 
5 ee o WiLl Nat win? ee ae i : oe 2 . 7 4 Se a 7 . 
27 ; a : . ‘ : 3 ae . ont s . a 33 j : 
a eee COT a ee & —_—  e ed, oe 
PART Il. Lae wet ~_ = 7 Pua ro? 
Bg oe BE ow ee” a wt a 
Direct ions: : te ee ‘ \ 


_-Ask the children to turn ‘to “the next page. " 
-ExpEain that. they aré going to write a story ‘About the picture at 
_ the top of the page. “. 
-Read the following introduction to the: children. ‘Do not elaborate | 
on this introduction, - tue 
“hon ‘and. Bud ‘appec: to be going away. “Write a.story about 
where they are going, what they will do once: they get’ there,. 
and why they. seem to -be so happy. Include some things that 
Ann and Bud say.to @ach ‘other ‘while. in the car. 
-Poimt out the first line and exp bate that they y houtd write the 
» title of their’ aoe ‘On it before they begin actually METEIns 
the story. 
_ After 15. minutes tell. the children Eo sto "Read them the foals a 
‘Towing directions : ' 


2 oS : F : jos ag Beye! 


oa P 
2 


 §top writing. 7 ee v8 3 
¢o back and read- “your. story to yourself, IT£ you find mistakes, | — : 
change them to: make them aoe ee . ' 


“wast 3 minutes, and then sistats all: the Papers. 
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ne a ‘ 2 f . . 2% a : : : 
The. SWRI, Second Year Gonpodicion ‘Skills Prosraueks still. being. derived ee 
‘and: refined, In oxder that we may” evaluate and further improve the program, .. °: 


it is essential that we “obtain. your commen ts, criticisms, and ‘Suggestions - 


‘with, his: qiestionnaine: Thank you. ; . ces 
, : ee ee 

1, “Please Adatcmte ihe last” eeeveian: completed. by. your. children. c¢: te 

your children:s.re not grouped; please complete | Group 1 only.) 


Group 1 £~22, children; Story 50-64 .- oe 
“Group 2 d=! childrén; Story 39-64 . PO 
Group 3 mtd children; Story 25-50... . , a = 
Group 4 __8 children; Story 38°: oe Pe eae 
; Moncparthed pane : 6-17 children ' ss i, 5 : 

a0 ¢ 


ae 8 ae progran appropriite for Most. of you children? 


yes ral ; 1 s AP 
we re eetematiienl a _ 4 = 
@ , Bo te Pi ay 
boy. ae Sue we | 2 
. : é . . 
- . : : : 3 aor ot 


3, What was the’ ovexall reaction of your clas to -the ‘progran?. 


4. very enthusiastic ° ; f fairly unenthusiastic 
2. faizly enthusiastic a ‘ very unenthusiastic 


“neutral a se 


ee: 


ne Boe long’ was each lesson, .on ic average? a 
_#i__ less than L5 minutes - 2 2. 25 to- 35 minutes 
a aa to 25 minutes __... More than'35 minutes 


= 


. 


5. Wee the teacher dtract ions fur each exercise clear and: helpful ee 
administering tie lessons? . att ; 
yes . Pe 2% Se did not usd 


f 


6. _ Was the Teacher" s- Guide clear and complege e? 
4 yes, es oe 2 __ did not use 


* 
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Phy os Vere ‘the: stories, ‘generally enjoyable and interesting. to. ‘the children? |”. 
ee ‘yes’ ae 2) ea ee , . uf 


on of: your class ‘was. able ‘to conplete most of the Jessons' i 
independent 1y?. “oda wee ade S an «ts : 
: = ‘5 _* more than 80% = eS 20%" to 40% a 
See ge NE GOR €0,80%. 2% oo “+ less than, 20%. ° 


pa REE OUR ee a a 


OP? & free, Oy a et Le ° 
ae « Would you use the program again? . : 
1 6... yes : _ mo 


a * eB. 


° se OP. ae 
. ' 1 
: ry 
, 
. Wes gh ia ' 
ie : _ Heb 7 ’ 
in : : . ep _ 
i Sarai 


10. Please write below ‘specific. souuiery britheisus, or "se gettona not. oe 
oo already covered, ‘You may want to comment on ‘individual exercises, . rhe . 
. Sequence of the exe excises ; illustrations, +Or Ete ree you. ene 
we a countered, é ; ; Pa eee 
Bt , _ lobe ; : oe oe g : 4 . : : tk Se \ 
' . ue eb he 8s A a : no = = : : : € ey a : 


Thy” 


ee 
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‘criterion test, and a 10-item transfer test, 


p Paper 9 : eae : 


PEASE BILITY OF USING "ADULT. TUTORS AND PARENTS TO ADMINISTER STRUCTURED 
SPEECH CORRECTION MATERIALS / 


Fred C. Niedermeyer 


The purpose of this study was ta investigate the feasibility of 
involving adult tutors and parents in administering structured Speech 
therapy, materials, to children who lisp. This coordinated use of human 


resources ‘offers ‘promise in assisting school speech clinicians by pro- 


viding, effec ctive individualized instruction that can be administered in 


a tutorial mee aby Paraprofgestona] aides in ee schools and by the 


chi idewn' 8 parent in the homes. The speech att ieutarion program 
involved in the study thus comprised integrated personnel’ resources 


per rormeds differentiated tasks structured by specially developed 


sane SHSEEPY materials, 


. PROGRAM MATERTALS 
The instructional program was designed to covvect use frontal /s/ 


vk and other /s/ misarticulations of elementary school children, It. 


Ryan (1). | Program riaterials inc luded char es abe tue. Uceas: 


igor Materials. Procedures for the school clinician's use 


in initiating and supervising the articulation. program (including the 


training of aides and parents) were ‘contained in a program manual. The . 


manual B90 included a ‘seripted "evoking sequence” (which the ehenteln 


could use to elicit the proper: /s/ neseenae initially), a 36-item  & 


185 


ee ee SS eile 


“ 2? ° @ i -162- 


° Aide Materials. A programad bouklet was deve loped to be 


individually administered in the e.aedl by a tru ftned aide in a series 


‘of 15 20-minute sessions, The bookist w as —testgned to elicit aver 1,000 


we 


/s/ responges in a variety of contexts ¢issivcion: inizial, medial and - 

final woru positions; sentences; enor ee and ganes), _Tlustrations 

were used to cue the responses and scripted directions were provided 

- for the aide (e.s8, "This is the,sun. Say am.").. Games at. the end 

_ df each session were contingent upon.the effort’and attention of the - 
tigen = | 
child. 


Parent Materials. Similar type programmed booklets were developed | 


oa be administered by the parant in the home following ehe child' s- 

. 4 : completion of the aide’ mEREDE LS in the wees The parent part of the , a 

"program was designed to be administered a 15 15=minute sessions, 7 ot 

Responses elt cited in the ‘parent~administered materials provided a 
"extension or “carry agen of die ‘child's -/s/ articulation to less - 

structured ‘situations (e.8., making up and telling an original story 


about a series of given pickuces rather than merely paraphrasing a 


given storyline). - a - 


: PROCEQUENS 


A 


The study was conducted during an eight week period in the fall oe 


of 1971, events primary ares children, six school apeneh! clinicians, _ 
seven adult paraprofes sional aides, and rodeteen parents persen pated. 


in the study. The sub jects were located in six schools in a large 


southern California. metyopolitar area, Alt but one of the schools were . 


ERIC | 
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‘a variety of ethnic backgrounds. 


‘children’ who misarticulated /s/. Fo help, determine the effectiveness 


‘between correct and incorrect pronunciations of /s/ (2) reading and 
: : . . » 4 & 


clinician acting as the child,” -—  . 


ae" 


located ,in lower-income neighborhoods. Clinicians selected the /s/ = 


Jd Z : a 


articulation-deficient children using screening procedures -they normal ly 


we 3. a : a , 
emp.oyed. None of the 26 children had had previous /s/-therapy, and all 


, f. 


of the childre. had norm 


nal dentition, Six-of the children were in 


_kindergarten, six were in first grad@, ten were in second grade, and 


a 


four were in third,..grade. Aides were paid approximately 83 per hour 


by the school districts, ‘The aides, clinicians, and children represented 


The clinician at each school first. identified from: three to six 


“ * al = 
” - 


2 


* 


of the parent’sadministered part of the program, one child at each” school 
was randomly selected not ‘to. receive the parent materials and. thus 
* 2 ¢ # : 


’ 


serve as a control for-the remaining children who would receive both 


“4 


: 3 . a 
the aide and parent parts of the program, “ 4 — 


t 


Next each clinician selected and trained an aide according to 


procedures provided by the author, The selection criteria stated only” 


. ‘ ‘ 
that the aide have acceptable erticulation and beable te read’aloud » 


the scripted materials. Training activities included (1) discriminating . 
‘ iz i ‘ & n = : & 


e 


discussing the written procedures for administering the materials, 
(3) observing the clinician administer a progrem session to a child, and 
(4) role-playing certair sections of the program booklet with the 


kb 


began any instruction with the children, 


Before each clinician 


each chiid was administered the program's criterion test as a pretest, 


287° 
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a 


(All testing was conducted by an’ individual trained’ by the author,) | 


This. 36- =item test asked the child to use /s/ in all of the previously 


mentioned, contexts (words, sentences, etc. as panes each clipician 


worked igdividuatiy with the children to Sioke the proper /s/ prvnamei= 
ation. - Once a child could say bal roiaeis ten consecutive hats within | 
20 seconds, he was assigned to an aide, Avter the child had completed 
or eee week programmed }ooklet yivit the aide, he was readministered 
the eeltexion test. 


The clinicians then contactea ‘'* varents of the 20 children who. 


selected to receive the parent materials and asked them to 


er sal a one-hour me meine. at the schools. The PaSenes of 11 of these 


20 children were trained. in the schools using procedures similar to 
those ptovided for training inde, Three others were trained by one 


of the clinician’ going to the homes, ° ;A1l 14 trained parents then 


agninistered the three week ‘parent part of the program to their children. 


Pafents of the ‘rena inirig 12 children {six were not invited to use the 


parent materials end six were invited. -but ‘wére Never trained) did not 


: 


administer the parent t riateriais during this time, | 


After three-weeks all , aaa were then administered the 


criterion test Again and were administered the transfer test (the first 


ten /s/- responses emitted were scored as child a freely, about .¢ 


given i Tiubexbion). The test administrator had no knowledge’ of 


7 vwe a : ; : - 
- ee 


treatment grouy*. . ‘ , ae 
so _ - a te cselaaearie, © 


2 -165- 
3 “RESULTS, + i — 


Table 1 presents the articulation perfcrmance scores for the 14 
children ‘who received: both the aide-administered ptogram at ssheol ari 


the parent-administered program at home. Table-2 provides thesé date 


for the 12 children who received only the aide progran and not the 


“arent program. THe parents of six of these latte: 1% children were 


Ln 


never asked to the parent program (Subjects.i: 
: the parents of the ietndtaa six were coteed to use the parent prograin 
but did not ‘(Subjects 647% 1 4, 18, 24); | 
As may be seen in Tables 1 and 2, the -aide pJis parent program 

childven and the aide-cnly satidees averaged only 19 percent and eight 
percent, daipektively, un the ea cas test administered as a 
pretest. Following administration — the Etizae week aide program at: 
school, means of the two groups were 88 ,perceht and 86 percent, eaenee? 


‘tively. After the administration of the three week parent program at 


home to the 14 aide plus. parent program children, all 26 children were - 


é 


' : 


ae 7 . ae ; 
administered the criterion test a third time. As may be. sedn, the mean 


* 


i. ao : a 
of the aide plus parent program -hildren jncreased from~a, post~aide: 


program mean of 88 percent to a post-parernt progra: mean of 95 percent, 


,10,,15, 19, 23), and 


RA 


. while the corresponding mean of the aidefonly children decreased frdm__ . 


_ ny 


a 86 percent to 84 percent. 


The mean score for the aide plus’ parent program children on the | 
10-item transfer test, administered at the end of the’ study-, was 91 
: aanee 
percent. The mean on this test ‘for children not receiving the parent-" 
7 ‘ _ 4 : 


adninistered program was 73 percent. 


ABS 
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-TABLE™1 : 
/S/ PROGRAM TEST SCORES FOR THE 14 CHILDREN RECEIVING: BOTH. 
> AIDE AND PARENT ADMINISTERED ‘PROGRAMS ; 


36-Item Criterion Test - Criterion Test.: * 10-Item 
£’s ID, Criterion Test Administered — Repeated: ‘Transfer Test 
Number | Administered: - as Posttest _ Following |. Following 
as Pretest Following Aide Parent Program § - Parent Program 
Program = * : a: “9 Ss 


20°20 : = ae } a sae 7 


= a a 7 = are 


31.7 (88%). 


- 34,1° (35%) 9.1 (91%). 


eae * 3 
ERIC F a 


‘ 1 ” ea 
: . 


a] 
= é 
tr 
[3 
i] 


ca 


/S/ PROGRAM TEST SCORES. FOR THE 12 CHILDREN RECE 
THE AIDE ADMINISTERED PROGRAM (NOT THE PARENT 


LVING ONLY 
PROGRAM) : 


36+Itemi ‘Criterion Test . Criterion Test. ~10-Item - 


S's 1.D,.° Criterion Test Administered '. Repeated - Transfer Test - 
Number. Administered - as Posttest | ' Following “4 Fol lowing 


as Pretest Following Aide Parent Program "©. Parent. Program s* 
' Program a a Z : o 


X = 3,0 (8%) 


191i | 


ai = 


. és 1 
A meeting Wa S_ Heid at “thé ‘end ot. thie study with, Five of thesix 


clinicians and three’ ‘of ‘the seven aides attending. , Four of the five . 


* 


. ‘clinicians cee aa the tieeting indicated, ona questionnaire that 


sags ‘. 


“they definitely: would use the jai program peice, if available, The 
a & i at . * . 
_ fifth clinician indicated she»probably would, uge the aides pers 


¥ 


é 


Three of tue five stated they def initely would ‘use parents agains and 

a 7 

‘the other two shdicated they, probably would use parents hgain,! 
7: rr 

End~o f= study ‘questionnaires were “returned: by 1 Of 14 partici-. 

ah } 


pating parents. reom the qudetignnatre tesponsas = was determined 


 '™ that eight. of the. twelve parents administered gil 1 Lessons, of the 


* ” & 


three*weeksprogram. The. none he four ‘responding parent's indicated 


"they administered only. ten of the ‘Lessons, or about tworthirds of the ' 


. ' 7 


program. "when, asked to indicate their child's overa lt}, reac tion’,to ‘the 


.* . ~ 


. araesutay ‘seven of the 12 parents checkd@ very positives! three’ 


“checked a positive," ea ‘two chectBed “aomephat negative: ont 


& wets 


¢ re 


‘Thus’ ‘10 of the 12 (83 percent) indicated” leis child Felt. somewhat ’ 1 


=» 
a 


Bosittive "or very positive about “the prograing 7 ° 


5 ait 


. so * ral : 7 ae : _ * 7 : _ 
‘ a as pIScUsstoN ~ \ > ? 


. ' : a 


rogram, used under. actual 8 hood condit: ons, substantially tmproved 
p ¢ i 
¢ 


nee fe! articulation lof. primary erie children in less than two wathe: 


“(a total of. about nine. or. ten hoprs of instruction) .., #ne posttest , 
means: of, around ’B5 ‘percent, following the aide-administered part of” he 


: i. gt, et. 


7 
the program,’ eplicate previous. results with’ these tybes of terials, 


ca vs * 


“with other phonemes (/th/, _lrl)s when. the naterials were  abininiste red 


~ 


a a credcht1ated ‘clinician: eae - ~~ ; i 


” The data’ from this ately pOeACere that the /s/ speech’ articulation 


J 4 ‘ obo 


. 


wat ; . 7 = ; at ins 7 4 
: : . a 
iy af Children receiving ‘the parent-administered program at, home: fo Llow= 
ing the aide-administered program at school generat} ly did bet ter, on’ 


* ‘ : 2 ss By 
m4 4 é r 
‘the ced administration of ‘the criterion test (ean of 95 percent) ’ 


- pie * 


. and. One the tian sfer test (mean of 91 1 percent), “than aia children 


bee receiving only’ the a ide~administered program at. "sehoo 1 (cozre spond ing 


bi = 7 + = 


wn“ = 

, means of 84 percent and 13° PRECeOE ns although about half. ‘of. che aide- 
st. F “ . 7 
“only children dia well on ‘the: po st~program measures and may not have 


» ‘ - 
~ yee Fog . 


‘ ‘needed to eecetye’ the home program. © In’ vetrospect, more ‘difficult-to- 


a * ‘a Pil: 
obtain mea sures of terny over than the eranager test aan have ‘been 


' < 2 ' . ’ 


a) 
mores sen sitive to di fferences between the two groups, a, a. a aaa al 


’ . ‘ 1 


. ‘mea sures. of the chiara" 8 spontarieous ‘speech in, the Sere cam) on or the 
’ : ‘ a Ss ee 
ee playground, “‘End=pf#tryout responses by aides ant parent's were . neral ly - 


= ~ 


favorable.’ ciintetans, too, ‘reacted pos ie to’ the program “any 


‘ / 
= a . . 15 a ‘ . os : 
es zs af future: ‘ . . ve: 2 : oa 
‘ ‘ ‘ 
ee * 5 ‘ ' ears on . "4 a 


oS = Ther type of instruct ional system deena from thi’s developmental. 


— a es e 


, 
hi * . 


. cScessary to mts -respond to all, needs for ‘articulation. soPIgre; 


+e 


— 


oe . ment among«sthool children. Gverburdened by ' expanding caseloads, the 


o 


au . linician is ‘often ‘Eorced to. Limit. theta py cehaigs these, ens 
: wv te a : , as * a . 
_ identj fred as the most ne rem “Furthermore, with responsibi fity for 


: 


= Pa ‘ 


- oe sometinie s : two or three entire. elementary “schools, | the clinician: is, 
. 


: unable to provide , iidividvalized attention and, “ingtead nat work | with 


” ‘ ae 
on : Sear 


4 *' ehildrén in Less. effective, spalt-grour sessions. Finally, sinée, 


JA Fuirtoxt Provided by ERIC 


“etady has imp ticat ions for school ° apaeeh clinicians, Fs ma jor ‘Brab) len’ ay 


i 


“expressed a villangness ‘to Utllize ait with aerceans parents in the F 


confront ing ‘clini ians ih & schools atoaay is the’ Lack ‘of .t*ime and resources: 


' \ 
s.* 
ee 


“A 


ERIC: 
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* responses aitive Be therapy 

: . ® 4 , - 
Thus, both the scgeening and 
ia : = . . My . a ae 


. Tesources. eae 


the clinician ith n 


hw Cor. ae 


' the human, and materials eeemsrens: 
eo a situations: ‘to ensure their ea ‘and woxiabi iity.; 8 


“the: responsibilities” and. activities of, todajy"s ‘s “school, cliniefem. 


the clinicign 's 


‘resources are aie at much of valuable time is Spent 
‘in the asgimi lation and ‘preparation, of materials: to use in alicr ting, ® 


’ od 


sessions Cpames, pictures, stories, etc,). 
i . : = of 


cs 


therapy activities of the ¢linician 


hi, 


ultimately suffer from these exhaustive demands on limited time and 


wi tba . ss 2 4 #4 = 


2 A partia al solution to this problem, however, invo lves providing 


new, ‘but accessible sources 


at ’ 


D and with 


s of support, 


‘ 7 ae 
‘ proceduxed for managing: these resources, Firsts 
a = . = , ee 

‘involve ‘available adult Pérsonnel in théxapy i Yntexaction in school, 


> re * 


. * 


sécond, the clinician can make use o£ parents, as a source for, further. _ 7 


fe tog , & 


peerery in- ane pened To utilize these new aetna resources 


sacoemnsggiy certain matebials: and procedures are necessary: ate cs 
" procedures’ for recruiting and training paraprofes siona 1, and eietie: . 
* : ; ™~ . . . 
(2) simple yet structured mbeérfals for these per sonne 1 to use, with | a 


children, ie teres, (3) assessment and recotdekeeping devices which 


‘ 
bay 


<uitay for constant fAbnitoring of the child's progress, and (4) clear, 


= - ' = - Ms % 


the ie alas s* we 


te 


“systematic procédures for the ‘clinicten tb follow when managing bath fe nas : 


‘ i ‘as 


2 a 4 = 


In add itions. it is essential ‘that ' 


‘these hatersals anid procedures “be _tesearch-baged and tested, in 1 actual 


ae : ‘ =: 


a 
¥ 


‘os = 2 ‘. 


imply rathar sub stant 161° changes in 


s 


The Te 


Obviously , endes protedutes 


as BD? 8 iz 
i 


new “elinieian + would” spend less ‘time working dizéetly 


—s : sh 


with the, children a . 


cand would instes d become more of ‘a manager of the Support system used 


ae 


) 
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- po“extend ingiwidialized therapy to nore. children. Certain therapy 
~ +x 7 - * : 


taské*would, .of course, still be carfied “out by the’ ‘el iniclan. | ‘Tasks’ 


» * - ' < 


* vi 


which would continue Eo ) require the haghLy-otd Led clinician include Age 


screeutneand testing children, evoking the: correét sound, initially, ws 


7 4 


and conducting some o£ the carry rover ,vork. ‘Aides and perents would i ons 
, use structuréd materials to” exténd the sound once evoked “by. the 
- . E —_ mar a 


rs 


clinie ian)" to words’ (all positions), aantencas, ‘and’ semi-structured, 


spontaneous sp ech . “One clear advantage of such | a "differentiation of 


z 
’ . a = ws, . a 
' the: Eherepy tasks” 4s. that ‘the. elinieian would Raves more ‘time to work , 
fo * $ ‘ 
- 7 a 4 P a] 
on eyocation, ‘and. carry-over. ee . : en ae : 
- "once the tasks: requiréd for’ happens a child's arficulation are 
a 


er. é 


“differentiates a "var ious homer. and naterie1 resources utilized, ‘the, 


“ot 


elinigian’ s espn sibilities map be outlined as £o lows: 
vi . ' i ‘ 
a) Identifies all enttdren who mnisarticulate, using normal — 


: . screening procedures. a _—— ae 
; iM * : e : fe a 

; . ‘ 1, ‘ 
“0 Admint steys a pretest « on ‘the miserticulé tet sound. . ya 


. . s = : 


ae jtorks seth the child to: evoke wie sound in jgolathén. 


- ° Recruits, select 85 ‘ana. trains paraprofesstotale or adult 


gl 


“ee wybool to administer individual atticulatipn therspy. in 
ool 


| oo. 
af terion adnin{stration of the modification materials, by ; 
e t = ® 


a trained rasan A , . “ae Ys : a. i 
* ‘ 1% * 


_¢ Souderniatare “the pretest asa pe sttest and Beeycles, the child 
on tanks still misart culated unt.ibh Ke sponse - ‘ts stabilized, 


aA. : : : z 
« | eee parent training for administering articulation pe 
" extension ‘materials teeth =enec? in the home.” 3 & oa 
a . So Ae - 


4 é : A. : = 
' 


Ca Admini sters a transfer test: foil towing completion of eaten 
* ; instruttion at home. oar a 5 


ir 


pe é ; : oe y ; - oe ant 
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et ' “ . 4 + = 
a = * = : 
, oi : 7 " cr Oe a “ 
- Ps : : po . 
; 7 ; 7 ; 
A * ~* - ! hid ? : ; 2 ; cae FT . = . 
With the assistance of trained aides and parents, 4 clinician can io 
J Fe ts ‘ es: a - s as ; : 
, « . “institute and supervise a speech articulation -pragram:which will : 
ty * bs = ‘. we = 
4 be 2 - & . 
: , greatly: increase the number of. children who can receive systematic, . 
a 7 ak rar - e is ; 
effective th : , 
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-OBSERVATION - PROCEDURES » FOR CLASSROOM TRYOUT: OF INSTRUCTIONAL MATERIALS a 
- AND PROCEDURES (TN. 3-72- 15). 


Fred Cc.’ ' Niedermeyer: " &. oe : , Se 


4 : : ‘eB, t a 
& #3° : 


During: teacher~administered tryouts of ati, Scale program, 
— : 
,. staff observations of classroom’ Lesaauts are an important data source for | 
, : \ 2, . : wi Sy 
later formulation of revisions. However, these data are’ often unavail- 


- » able when needed because of a lack .of systematic procedures: for collect#on, 


7 a and reporting. This paper suggests: certain procedures for’ reporting 

* classroom observation of a program lesson. These procedures. are fTive- | 
trated in, the observation of two: Laboratory prograns: Composition Skills 
and Drama and. Public ‘Speakife.. _e 


fe 
’ 7 - . . 


4 


Observation Report ing Forms o . ° ro i Lae = . 


. #4 . * 
Site l = a sample observation reporting forn’ currently being: 
ed in ee Composition Skills Program. Staff observer’ complete the, 
ae: 
form following “each observation. Copies ‘of the aevOnT are distributed 


to the Activity Head and each: staff member ‘and are “kept in Ldose-leaf 


- ‘ on ‘ ' z . . ne og 
not ebooks. FG a kee = 4 age | 


4 = 


‘The heading of the form in” Figure om contains various, information, a, 


eAteer eae useful ta those* severing the observation report. ‘In addition 


‘to the Taian number , it includes a brief dasecintion of the Lésson. 


This helps, the reader récall the specific ‘lesson without having't 
a, e308 . ie F 
7 rummage: through his files to zine Pala actual lesson. ' dications, “of 


q an 
the’ ‘site ahd ‘Level of the group. of children iavolved: in ‘the lesson‘ and 7 


the Length’ ‘of ‘the besser are seehar for ‘later conpay'igons and analyses. 
_ 4 * : ee @* 


UNIT “agp LESSON NO.» 


LESSON DESCRIPTION: 


- 


as AND LEVEL OF GROUP: 


"3 


“ {NFERENCES. AND: IMPLICATIONS | 


“Related to Teacher Procedures--TP, Materials--M, ‘Other=-0) 


Pia 


pe 2, - i ‘ = P-LO7-. ° a ; - 


The body of the. observation report is divide de inte two sections: *. 
* * . = \ & cn ia 


F 


o dQ) observations ‘and Qy inferences | an “implications The, observation 
a & . 


section should be an objective descript on of what, was seen and heard | 
oe 


during ‘the lesson. ‘If it is well-wyitted, it should ‘alléw the ‘cial to’ 


take :valid deetetons =e the extent to which Fecommerided program pro- 


cedures. were followed during the Lesson. & - . 


* The eaerer: “section contains inferences about the iesson, Useful” 


inferences will Have ‘tiiplication for dca the adequacy, of preeren: ; 


materials and procedures or for suggesting 1 new ones. The writer should 
ar as ot ~¢& eo ey 
; “be £ree to suggest program revisions at’ this point » rather than’ wait’ 


_s “untid. Later, Generally tha ‘ifferences should ‘deal with. thé Following 


q 


og ‘ , * : ae a , 
- : . . ae , ; ' 
. areas:'. ' oy ra ae ~ 
' « . : : ‘Boe ‘ : . . 
. ’ + . be. . a ™ 
’ 


.t sat 


Re. ae -, Reacher tuplemantation.of suggested dtocaduves 
» pupil problems in, responding to teacher or: materials, 
. extent ‘to which children seemed to enjoy the lesson . * 

: teacher comment s and” apparent ateitude ‘about the lesson Or the 
pnOerens . 


’ 
: . 


t = i 
+g & : ‘ re 


it is ‘pobsible for the witer to ‘code the comments’ in this section. as 


ow 
+ . % 


tt b being related to teacher procedures, materials y or" other aspects ‘of, the 


mate 


ha 7 Lessor ne Th is useful later. when going through. a darge ‘number of obse 


vation reports. ou out’ problems and suggestions for each of. these 


Soe ee a . «) 


“afeas. -. oa : ae 


- “Figures 2, 2 ahd. 4 are sample observa ation reports from current: -try=" 
‘ : og x oe . 


oo See MS 


" ao outs; "The, £1 rst. two are | from’ the, compost tion Skills Progrim, "and the’ 


third one is from the Drama and Public “spedking Progra ‘The writers 


= af 


“of these reports generally ‘did a 1“ good | job of. separating obseryations ‘from | 


a ri 
=: 


= <p = 
os inferences (although | some ‘prior: etalining. [and: feedback} on this skill’ 


wees aE : 


may be: required initially); e : he ei 
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a tos =e v2 ae 2 
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After several observation reports have been submitted, it is ‘use- 


2 e i 


e? * 


“ *  * €ul.to consolidate certain type of problems and revision suggestions, 


ao 
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. — Figure Kis a listing df inferences, and: implications across several & oe 


r 
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(." ° @ peports: ans related to thé handwriting exercises uséd in Level 1_ “ 
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TP, Sinee the téacher gav 


: : 

* DATE: 2/23/72 cos LE ESSON No. 
SCHOOL: soo : LESSON ‘DESCRIPTION 
TEACHER: ox "SIZE AND LEVEL OF GROUP: 
OBSERVER: - XK | VTIME SPAN: . 


a _ os OBSERVATION 


& a . 


“The Liagxer is: mneroduesd as. having two- letters: rng s" and nyt s," The 


Unit i; “hesson. 17 
‘Letter Formation Practice . 


eacize & la Nee) average 


” teacher | goes. over the stroke sequences ‘with all the children orally... AS. 


the teacher directs, the children "write" the 


letters in the sky, using 


_tHeir fingers... The teacher then uses an .extra lesson ‘gheet to write the 
letters for the children as they watch. The teacher Says that when ‘they | 


“sare done, the children can “do the pictures on 
The shitiean ‘are inst! ected to put their 


ie ones, * She: Se oe 


‘each’ side of the lesson. 
names on their papers. "The 
'W upside- -doyn.. Also, - 
_ independently while the teach- 


1s 


ae hy 


tracks ).- Most of — children are ne trouble forming. the ot 


correctly. . re oe _— = 
ee oa : é 


& ) 


INFERENCES AND IMPLICATIONS 


(Related to Teacher’ Praceauress Material--M, other--0Y 7 & gh 


oo The children worked extremely well ob ‘their 
the letters. - ‘ 


“Should she have said four letters: "E," "e, 


own and enjoyad writing 


. The teacher. referred ‘to the ieswee as devine two letters: ie yee and wits! 


u "Ws ti and. Myon . 


S-éhildren no’ guidance eeeardine the deeend 


_iLine 6f letters to’ be 'written without ‘starting dots, the letters in . 
‘that, second line became scrambled with. too many, . ‘bunchéd up. letters... 


"The SWRL ‘Teacher ‘Procedures, do not méhtion ‘any’ ‘guidance, qr: ‘that 


second" "Line. ee = eons ‘ak 


SPRING, 1972, Tryout, 


: “a as 
11:45- 12: 10 (about 6 chil- 
dren 'continyed' while the _ 
others joined the teacher mg 
a in a circle) — ot Bs 


i 


Gs 
Ms 
% 


Q. The teacher said -gome ‘of the. children find Létter. formation impossible, 
-, The others: (approxima ely: 90%) enjoy it. moe 
_’M. The ‘children all had ‘rouble with the "WwW," “The teacher igeacated that if . 
“othe children did not have to lift their penci ts: eae the stroke meqnenney 
eney Roald: write the a" much - easier, 
' 3 7 ; 
ee a? ip . 


me = 2 .* 7 ~ =110-, 


_ ie? eae as a ae eee 
5s LFig. 3. Pampa, Report from Level 2 0f des ea viaeaima Skills Program , 


PROGRAM: . SECOND YEAR COMPOSITION SKILLS rans GRADE). .S PRING, Wn, Tryout — 


DATE: | 2/23/ ‘72 : UNIT, CAND | LESSON! ~~ . Story .26- ("The Fog") 
: "Story ‘TO ("Fun in ‘the Pa. 
SCHOOL: . XXXX . LESSON DESCRIPTION: . Word. Seléation a 7 in 


TEACHER: XXXX - | SIZE AND LEVEL . OF “GROUP: casy 2 above average 
oe a a a (9) - below average _ 
OBSERVER: XXXX "TIME span: oa F9:40-10:10 : ic. 

‘ , % ‘ 7 (still going jon when * a, Lents 


he . , OBSERVATION . * _ Ena co 


. “AlL the children were -gathered © around ne teachér, . although two dif- 
ferent lessons, would. be given. “Story 26’ ("The Fog") was presented to the- ., ie 
-¢lassj;' and the téacher noted that this lesson didn't haye . any: pictures, | ; 
Therefore,, after finishing the lesson, the- children could draw their, own 
pictures. Sincé the advanced..group knew what to do, the’ teacher sent. 
them to their: ‘séat's with: Story 26, asking them'to work quietly « -s 7 
"The lower group. remained to hear instructions for ‘Story 10° ("Fun in 
- the ‘Sun") , The teacher whispered to me that this group’ has difficulty . 
reading, and some of .the children are on medication, Then ‘the teacher. 
. had the children: lgok .at.the picture on Page 1 and. namie the characters... 
. She went through ; éach sentence on, Page. ‘Ly, asking the children whether, 
they would choose the top word or the bottom word and why. After. readirig 
the first sentence, she had djfferent children read the rést on the front 
_ of the. lesson, As the children went-.back to their seats, the’ teacher ; 
_ - reminded them to look at the pictures since they Kelp when doing the © 
"exercise. When they Finished, the children could. either ‘color the pic- . 
tures _ or come to the teacher and talk about the exercise, At, this: point, 
“the teacher. reminded the’ high group that they could choose seyeral words 
from- the lists in Story ae The low Becky ae both sides: of Story 10 
at their seats,)"” . 
When. the children, nished their ‘lessons, “they came to ‘the teacher ' 
.who either marked error$ein red: and had the child, correct t @ mistakes 
at his seat, or wrote "Very Good" if the lesson.was correctly done, The 
teacher noted, to’ those children doing Story 26 ‘that it was fun’ to be able ; 
to choose their ‘own words" and } make - their Jown - ‘stories. ° : : 


a 


é 
* * s 


INFERENCES 

(Related to Teacher, ae 
the teacher, would idee to have’ ‘more. ‘thai -two groups; but she finds ig. 
impossible because of. the time selement. - She: sees, no, way to have thrdé fe 
ox four’ groups at three or four different levels, although the class , 


AND IMPLICATIONS | a ee 
<IPy Material--M, Other=-0) 


: TP. 


= i vat an : ' . es , = . ** ‘ _ gt 
1&7 a a . a z : * -. 


Fig. 3. (continued) 


should be arranged in that canned (The class has’ ‘children in Book. 6 : ar 
_ ,all the way down.-to Book I in the Reading Program, with some children. es 
nF, barely able to get through’ Book 1,) Yn a 4 
Me In the sealed stack of Story 26, several Story “97 lessons were found. : 
opt The. way the teacher arranged the. two groups Was very clever. Since. 
Story 10 was shorter than ‘Story: 26, the teacher helped the- Story- 10 
children correct their papers and— then let them color the pictures., hi : 
” Meanwhile, the Story 26° children finished. their longer ‘lesson and then: ~ .. 
went tothe teacher for corrections. . The timing’ seemed perfect, Asc all = 


a es * the éhildren were bug and then Statshing up at the same time.” 


Lae A * : . 42 


w 


"* 
a, 


* 
ery, 


ref 


GRADE LEVEL: a ee oe OBSERVER: = = XXX, - > 
. perk March 9, 1972 : | Sze OF GROUP: Entire Class, (approx. 30) 

_ Psctoon ~ ee “TIME SPAN. 20. min. | 

"  TEAGHER: KARE | . = ‘ od | oe uae i, Ai a SH 
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> ey 


vie / 
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ee 


the: good: performances often. 


_ - ssa DRAMA &. PUBLIC SPEAKING PROGRAM 


= ; . Classroom. Visitation " g , ee 


LESSON NO. AND: DESCRIPTION: - Lésson 10°¢~' The: children. practice saying — 
first a single word and then script lines using, many different ‘tones: of 


voice. 


_ ’ 


OBSERVATIONS. rom 


ce a ee «7 : ; = : : 
The ceack r had all. pupils sitting at ‘their caiites, a list ‘of: ‘the 
exicttori-wor, © be used written: on the blackboard, ‘She asked. everyone 


to say, ‘the word "goodbye" using ‘ortéof- these (on the list) tones of _ 
voice, ‘She’ sélected volunteets ‘(by raised hands) to'go up before the © 


“élass and-say‘the word, ‘having. the class guess.'which emotion-word: he 


was using, the. volunteer would ‘select children to guess his. emotion- 
word, ' Most -of the time the-class: was able to:guess, but when they failed 
to, the-teacher would ask the volunteer what his emottoni iwas, Then, + 


‘she would suggest and have the class suggest’ ways | he: gould Bory ay Tena, 2 


Then, the. child would-repeat his performance, , " Se 
Thé teacher kept the pace very rapid, saying: “igurpy up now, .Leb's 


‘keep it moving." The- children: ‘chose diversified emotions )\ rarely doing’ 


the” same one'in a row. If the. children did have a."string" off perfor< 
mances of the- same emotion, the teacher would ‘ask the class, to skip ‘that 


~ one for awhile.’ I£ the children had difficulty in portraying an emotion 


((é.g.°, afraid) alts would have several performers act as models , discuss-  , 
ing what © ‘they could do’ to look "afraid," Then, she would ‘haye~ the per-: 
formers who “had ,trouble with "afraid" do it again. . The teacher praised, 


“a 7 INFERENCES and IMPLICATIONS ae 


rr 


Pia the. ae pe a ar deal pene was. itke’ a a good ‘football. coach). ‘The | , 
‘rapid pacing ,kept ‘tHe, ‘éhildren’ from Senetne bored, since. they are very, 
panicle ‘learners, — ee. ee oe =e 4 


FE 


CC a Les ee 8 


; * " a 7 = = a Ys io x 7 % * 
#1136, _ =e eS : ¥ 


. e Hs 4 ' § 3 oa e+ Pe S a 8 =e at 


“Eig. . cine’) ane eo 


‘The children seemed to enjoy. the lesson’ very much. Ev 
_-lunteered and no one seemed ‘embarrassed if they made m 


eryone vo- 
istakes. 


a. 


ee :  (@. Bay: embarrassed, bordd, confused) ina previous lesson and had 
: So, _ discagged some steraotypic ways of \portraying them, The children 
gy Me oe weré able to elaborate on these and come up’ with ‘some _very ima- 


: al ba gesturés aad facial expressions, _ a my 
: ot : S 7 . 

_ The children did Sel iow the. example of the better performers, Es-. 

i pecially if the better performer d{u% something amusing. - rs . 
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‘3, The teacher oe gone over in datatt the meahings of ‘all the emotions” 


fr 


“ Fig. 5. Summary ‘of ‘a tariale® ctatad Inférences “end Implications - 


a whofe ftom Level 1 of Composition ‘Skills - . 
 *, ® “4. SPRING, 1972 . _ 
oo, _ 4 COMPOSITION SKILLS PROGRAM, —— 
- ait, ee ao Observation ‘iin ‘the Schools : 
2% ea lh - Materials-Related Comments 
a eens = a ' - : : * o . 
Kinder arnten: me . ‘ . 


é . F , % 


< 1. The 20 minutes ba aitoeeed for each lesson is often ‘not enough time . 
‘2 |. " .. to ‘complete the entire exercise, Perhaps. the exercisé should . =<. ie 

», @ consist of one letter (capital and’ lowercase) with space, for a 

* continuation of that letter on the back of: the exercise, ™heré-. 0. °* 
a ee fore, children _who:complete the front of the lesson can’ continue 
, , to praétice on: the back. : = 
ae aoe : 7 A . ; 
.° 22, The dot on the small "i" is the same size as the: Starting “dot. and. 
; thetefore confuses the ‘children.’ “They not only. tend. to start at "4 
I . ".. the’ wrong place,’ but some children aleg ‘made large’ circles for ene, ay 

eh a dat rather than ‘just ‘a _small dot . . _ 

‘7, 7. 3.) Going. era: die sarang now to the next ‘ie a seebidn for the chil- 
"by * ., dren. Several suggestions have been made to remedy the situation: m 
i “ (a) bottom ‘lines-of the guidelines should be darker than the others; an 
~(b) there should be a larger distance hetween eath guideline set; . - 
: “(c) «spaces between the guideline sets should be “shaded and then =* 
a ce eventually 3 faded. fs " = - ar a 


“4, In some cases. éhildren hold thejr papers down’ with ‘their left hand 
while writMig with their right hand, and the paeee hand Revers up the 
model aGERER cis 


“y we 


= ‘ : . ee | we 7 _ 


on. Sa “The small "t" is a “difficult letter. vegarding its starting height: 
‘ Perhaps there should: be an additional.line within the ce set | 
‘ce between, the ara line ana | broken ‘Line: » ; ; 


aye 


Hat, 


t 4 : ; r af : 
t “5156 : : 
ew aes ‘ 
‘ i . . bf , 4 = 
: (cont 1 tnaaay” ' : : : ‘ . j ; Ln 


ae 


The “nye bath capital. .and iéeeutate, is a difeicylt letter regarding 
stroke sequence. 


Miche iind oa instead of four. Pike aoaineen stroke sequences ,- 


The snaid "el is ‘extronly difficult, gapectsliy regurding shacenant. 
in the guidelines, Perhaps there should be an additional line with- 
in 'the guideline set between the broken line and the bottom line: 


(Perhaps the Teacher Procedures should. include instructions on where 


to start the small "t" and* the small "e.") 1 
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7 _ orkeing Paper <p 


CTASSROOM TRYQUT. OF A PROTOTYPE KINDERGARTEN HANDWRITING PROGRAM © 
. Fred C. Niede pmeyer and Ginny Supple # 


What types of activities, materials, and teaching iprocedures can 


schools use to develop beginning handwriting skills? Can kindergarten 
Me 5 , i. . 


children benefit from systematic printing instruction, or should such 
instruction by delayed? Can children in low-income, inner-city schools _ 


learri to print as well and as early as children from middle-income, 


suburban schools? Can learning to print.be made an enjoyable experience 
that will generate positive attitudes toward writing? 
ad . a 


To answer these a research, eng development activities: 


es 


ec 


are » being conducted at SRL Educational Research. ane ‘Development. ‘The 


“Gapsratory is developing. instructiokal sy stems iH aii areas of the 7 


‘ 


i 


| dlementary achool. curriculum, The handwriting instruction: described 


‘here is pare bf a comprehensive Compésition skills Program for ‘elementary 


: : oe ‘ : : 
 Swo. ‘Outcomes were formulated for handwriting tnatruction: to, 


print dech ceapital and lower “case letter of the eAchatiee and, to. 


“weite| the numerals 0 through 9. Various materials and procedured- were 


\ 


# 


deve Loped and tried out in four einacegartea classes encompassing a. 


i. " 


"wide range of socioeconomic.and ethnic populations. 
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- Letter Formation Besretses were developed bor provide the children 
™» fs : . : 
with. initial inatruction on each ‘letter ok numerals’ Specifications * 


ene these exercises were obtained from a previous experimental study 


. ra : 7 = ~ 
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For each Letter Formation Exercise, the children traced. dotted repre 


- divided into five units of 18 exercises each, Each. exercise. was 25° 


2 


oy various | strategies for' Eeach tng: handwriting (Working Paper 3)... -_ 


+. : 


sentations of the letter 12 times and then copied the letter 12 times:. 
' / 3 : ° \ : * a = 
from a model at the top of the page, An incentive@for completing .the 


page was provided by placing an incomplete cartoon in the. last response. 


position. A -dotted’representation of the letter being practiced was 
imbedded in the cartoon. The cartoon was complete when the child 


alii. 


traced the lecter. Two letters aay the, capital and the lower at a” 


case versions of a letter) or numera 1s were introduced in each Letter of a 


\ 


i 


Formation Exercise, Thus each exercise contained a, total of 48 res~ . 


= « . 


"_ ponses and was designed to bg administered dovien a 25) minute instruc~ 


va 
ee 
we A) 


sa ee in ieee eorndetas ss Story Completion Exercises: were déveldped 


in whieh children cea blanks in sentences ‘by copying moddh words, 
e _* 


with assistance, the children could then read the wakory” which dae 


cribed iLlustrat ions in- the seeeeiad, ie stories: were hunorous, and | 


a =. 
* i 


were designed ‘to ek motivate ‘the neniwes ing practice, Other 4 


~ : ae \ 
oe simply - provided ‘adtitional practice in copying ‘letters or 
required the, child write each letter as the teacher erenanee: fee 


In oo the handwriting pr ogram consisted of. 90 exercises, 


-u 


minutes. long. It was sigetebed-thae teachers devote approximately -. 


six weeks to each unit. By. teaching. three exercises a week, a unit - 


~ could be completed iin six weeks. The exercises were sequenced | 


adeoréing “to dt ftteulty of: letter formation. Straight-line letters 


Me : . = 


ae . : - ie BO r | 8 
tional period, - . OS Ce 
aie 5 Sy cA : Wo A as : ; 
> Other types . exercises wére deve laped to provide additional - a 


: Y. ote a 
* ditterent ‘school duseriee: within each district, dhe cia in one: 


oe shige 
- ‘stoma ‘kindérgaxten, ‘gnatpuction during the year, ee 
ta fetore 2 the tryout, thie eight’ ‘kindergérten ‘classes (four, teyout 
4 _ ‘and ‘four eee: were: “administered a. handwriting pretest. At the 
. a end oF the. ctioal yanescthe: eight cladses were "adinini stered ai an alter-". 
a eee iaboaeaey staff members administered both - oa 
. : ar che a eee i‘ = we - 


ee 4 


“s = ad ¥ a 


such ‘as. _s or 1 were ‘taught first. _ Curvedzline letters and nuera}-s 
+ caine laters “A Teacher" 8 Guide was s provided which ‘Listed instructional.” 


tor 
procedures, for. the teacter. ‘Genefalty,, the procedures: npha sized a, 


aL 


= 


‘positive: pide with: the “child?en. For: example. when helping ‘enttaren 


asked to ‘say sonething Like, "This: ‘letter is. good. eee make some . 
that are even better.’ we Poa -_ eS so wg ser | 
Saad ee . 7 y Ca “git ; 7 - : 4 ; ; ¥ 
are Pe a ia 2 - METHOD ee ~ 

‘ : = Pole oe e e - _ 


: a To determine how wall the progian eould: operate ‘tn’ a “variety of: 


“school settings, ‘two schools’ in each of four-areas were ‘identified: » 


- tow income, Spant sh-spedietés inner city, | low-income Black inner joity, 


aged lover-middle-tneone White suburban. Bach area was répresented by a 


. ae P 


“F a ae oe aa 


icchoeL. was. 8 designated as a ‘tryout class. cand one class in the other : 


* 
. 


sr echool a compari gon class.” : es eae 7 : 4 
i Laboratory stats conducted ‘one, hour® ‘teacher eraiping seortons: 
vat each tyout school, At this, time - ‘teachers were given materials and» 


pe copy’ “of the’ ‘Teacher’ 8 Guide. “the wutcomes and the haterials com= 


“ priding the progran dare degeribéd-and éxamined, ‘and teaching procedures : 


+e oF 


a” @ were presented ‘and di scussed. *Aomparison classes simply received | 


ie seas 


a 3 . 


” cage and 26 ower ‘case) ang, 10 numerats.” 


gee scored on a ‘6-point.. legibiiit ty scale. “Ratings reneged ‘from Q (no, 


were a1 on the ‘pretest nd +89 on the posttest. ee 


each of. the signe. ciasaes) were individually, interviewed ‘by laboratory 


preference Anventory. “Each. chifld was asked to state’ 


a et 1dzan. ‘in 


clases, 


tests. on’ each test, children werg, askey to copy, a total of 10 letters® 


B 


and -numggals. The letters. and the nimeralls ‘on eachstest. were selected 7 


= a 
2 


0 pene otery the “Range of aigetoutty acr one: the 52 letters: s @6 upper 


~ 


“Each letter printed by ‘a child on the pretest or. “the posttest 
aa ; 


4 


response) to’ 3 (very, legible), Model. letters for each: point, in the: 


. scale were provided, and ‘the average, correlation of ‘agreement. for 


4 


‘ratings of three ‘judge's who - “had, no knowledge of ‘treatment conditions 


ae % 
a Pete 
< vp: 


ve To" assess: -the chi laren’ 8 attitudes toward the: hendieteing. ingerues 


7 ar . 
tion, a “total of 40 kindergarten. children (five: randomly sampled ‘Exon’ ~~ 


oc 


‘ state at ‘the end of ‘the year. Interviewers used a " slxgitem pupil, 


. ‘ 


whether. he Liked . 


ml pee 


various « activities: Ma hole: el a "a. ‘lot! " "just 0. eat Or aoe at: all. we, 


a” 


Three of the itens related to general writing activittée (prineiig ¥ 
: : rh 


i letters, wetting ‘his name, copying words. the: teacher, ‘urites) and. three’ 


ee ee 
related to non-writing : activities (listening at- "aharing," reading 


a 


stories, coloring Se patneing) To compare athe, ‘responses of. the 


Ca ‘who e Let"). “Fo or “each child. in the tryout, ena the: compari gon 


a mean: score, oo the three weiting items and a mean ‘score for, 


noe ge es “ 
Pha tives nowauctting Yeais were ‘computed. 


2 é 
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fogs 
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“Anventory, other sources of data for: the study. iricluded Labor atory 


. / only” 8% for ‘ther Gayedt school. - eee 


* 
as 


etn, addition to the | pretest, ‘the: posttest, and the pupil preference 


3 


observations ofta total of 13 lésd ions in the tryout clas sses’ and” 


F 


” teachers" “comment's obtained’ ‘at. ah sniotiyeny: meeting, os te + i a 


ee as = ¢ . : a ae 2 
sear oe é i 


hyo z aps i : 
: = : ’ 


'. Table L presents the dtatribution of. pretest and. posttest ratings” 


ahd ‘punfergla for. ‘the kindergarten tryout classes, and the 


“comparison classes. ae distribution of ratings reportéd in 


™ ’ 
‘ 


7 ‘percentage. “cCitiutative: distributions for. each’ testing are ol ada a 


vin ‘perentieses. aie: ‘Tabie-1-showe, 4% of a pretest ratings for, 


z . oa ResuLas ge PO By 


. rf eel a 
, the comparison. c1geses\ ranged from 3 ‘through 5 (fairly legible « ‘or  G an 


\ 


- better), while only 237 of the pretest ‘ratings for the: ‘tkyout classes, 


a 


fell in this rariges. “oalene posttest, howeves 90%, of. the ratings For’ 


3 YY 1. : ' . % 
the. tryout’ classes were: 3 or higher, compared with 72% coe ‘the , 
* comparison elgsses. ~ : os ° Re - a tee eC 


‘ i 


eae When broken down by schools, ‘the posttest data indi¢eted con- 


* 
o 


- sistently high performance | in, ‘the. ‘tryout sghools.- The percenta of 


a ad 


posttest responses rated 3 or higher for ithe ‘tryout ele’sées" in Districts 


ai _ eA 


‘dhs 8B, C, and D were 95, 83, 86, and 96. “respectively.” In thé corres= 7 | 


e 7 


~ ponding sour “comparison classes, the pares were 54, 86, REP and 


£ 


74, ‘respectively. Only in LT Dis ict: 8 was. the percentage. of ratings, 


: 3 or higher not appreciably, different betweer/ the comparison school ° 


* 


vand the tryout school, “However, 61% of the pretest” ‘ratings poe: ne 3 


‘comparison school in. Disrrict B were 3 or : higher, as. compared with © 


1, Be 


“TABLE ‘ pe ee an 


ae " PRETEST AND POSTTEST. PERCENTAGE DISTRIBUTION oF Rates FOR eo 
ae a pecan. TRYOUT AND COMPARISON CLASSES ON LETTER, COPYING ITEMS : 


as Can  . - Tryout Children 


ee ie _ Try ‘Comparison Children. a as 
Ratings. - 7 are . Pretest Posttest _. : 


| Bretest “Posttest 


“5. (very Jegibley..” "+ 0° . Moy. 8 (8), oe 0) eee 


4 (quite legible)” a © 4) 93 ¢ 3x5 2. 42 (127. 32 C4) 


Se 


oo. 8 Gatrly tegible). ; 19°23) 59 (90) one 41) 58: (72) ca. 


7% thately legibie)., OT CIO. 7 C97) 3B c 85). 19: ¢ 9) 


4 0 (completely : 15085) 3,000). 10.95). 6 C97) 
: : <a tLlegibie) : : : mii! a | — ee 4 " a ae : 
¥ 2 ; (0 (ao response) ar 15° (100) 7 0 (100). : 2 5 100), ~3/(00) 


uae As " Number of subjects: 40 ” “40, ae (ee s 40. 
Total jimber of, wk 400 800-00 800, | 
ey letter Pesponoes rated: gf gee oe Rete ee ee 


’ pte Ri - . 
i Fo, te ra? < et are rr HY we 
< a ie ss a4 : 1 * cae - : ts 
“Table 2. “reports the mean ratings and the standard deviations on. a8 
va \ E . Py 
the pupil, preference inventory for the writing and nontwritigg activities: 7 
of the. tryout clasées ane the compari son, ‘classes. The mean ratings for We 
ie Saag 
the. tryout: classes and ‘the comparison classes | on the asn--iting items —_ ee 
ca \ Oa tai 
es were. e identical,-and would be expected. "However , the ehtldren in the a i 
Sg Re ‘tryout class, rated writing activities significantly: more. positively. ee 
; z a te ; : a 
: than. chi laren in the “comparison classes” ex: 95). ee ee oe 
: x fe ; %. _ sof :* . : ie : 
é am : . : 
ee, . a: 
_ = - : : bad . -” 
4 - ‘, “ 
ae : 7 . . a 


MEAN ines: iin’s STANDARD DEVATIONS oH THE wrt PREFERENCE TWVETORTES - 


FOR WRITING. AND NON-WRITING ACTIVITIES: OF TRYOUT. AND: COMPARISON. canton 


y ye oe a 2 = ia. 
a J a - 
L} on * =. . 
s : s %® 4 = > - 
' i * _ ‘ i J 2 > 
ae a . at ae . 2 fs ms 2 a . = . = ie 2 a ' 


“Lesson observations and teacher" meet tings yielded. mich, information , 


as s 


on use’ of: the program “in ‘hindergarten levels. Generally, all four 


ane ‘ = aa 7 os 


: “tryout teachare: felt that the program was appropriate fot most of the: °°. 


oe children and, that. the éxercises were ge enerally geared: tothe children's 


Bote We eo me oe 
eg interests.. “The, teachérs rated the chi ldr ren! 'g. overall Feaction to the 


OER a ; . ar 8. £ Pe ” vo: 
ae . program as. very enthusiastic: ‘ALL the teachers said that they would. 


" ss use thé program again, - et s* Se —_ we oe 
ie f Sig thie ‘IMP SLICATIONS : 
a? . ee The reaults of this: study shed some light on n begining havidietting 

“Anatrvetion: ” hs a sad . os : a 


PS. ee 
ge ee Systematically developed. and aéttienced navepiate < ean eftectwely 


. 


- pide beginning’ printing skills. These materials: must Pro=: ~~ 
ea vide, children with: substantial amount of direct peacticg, on 


“the: printing. task, Teachers should Provide, direct ‘Positives 


a 


Ede cl atN pi es + " feeaback to Spdtvyidual eh childten . as s they Practice ‘letter oa “tg, Pe és 
, oe Me ok, : + aS ny he, - oi a, : a ' : ae 
sie A : : : rn 1.2 _# Pose a ee ee! 


bea ; “formation. ae a — . 
\ . “e Kindergarter cit iared, ‘can. | effectively res to print. There 
So dh . 
a appears to: be no reason to delay systematic printing inistruction 
, , @ _ until later. _ 4 : re : . “ ° 7 = = 
a S o AE 


[oo eae e There seems to be-no large: difference, in Bey well hi ldrer oN 


: 7 various aopiceconbie: levels na ethnic’ groups learn to print 
» in isdergittien’ >: coe 4 a . a 3 iar ee ae 
° e Systematic instruction which provides £ for: ae es seas da | 
We Blinking ‘e ‘can generate positive attitudés toward, schoo! activities’ 
- involving handwsitiig in kindergarten. : - am a ; . . bog. 
: : : - . He : - : 
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ee Cade. and is ee to i coordinate’ hth cttie SHR. “becond-Yeai ‘ a 
“Reading Programs ‘Initial formlation of sthe program began during the 
< Fall’ ‘of 1969. | “The, fire” tryout: took’ place in 14cclasses- during - the oo 
re five sionths : of the 1969-70 school. year, and provided extensive - 


. ‘pankorniies data “demonstrating the. ef fectiveliess’ of ‘the program’ ‘(Suldi+ a 

7 van, Okada, and Niedetneyer, 1971). on’ the baeie of the: ‘4nitial, tryout, he 

— “3 revisions ‘were: incorporated into. the oe the second tryout , a, 

occurred: ta the 1970- “71 school. year, op an additidnal 14 one. “Bvalu- | 

; : fe ation oF ida tryout ‘was ‘Linded to ‘teacher Jeedback conceraing ¢ the; " rae 
0 progeam revisions (Okada: and Baker, 1971). After par ae da the. co 


materials wete ‘again tried, out during the 1971-72 school yeur“tn eight 


th ‘first. grade classes: ‘encompassing ‘a wide: range of - school ‘Locations. and fo heey 


“s ; i. 


conditions. this report describes. the Level 2 progiam;: eheteryout yt 


_ Procedures, ¢ and. the’ ‘results. - A discussion of ‘the resulta’ ‘and ‘a. | Listing 


af 4 : a “ 


SOF: revi'sions ‘are. also’ included. 


hy 


Outcomes a a re Sg 8 gy EE a 
. mt a? Sn aie : 


Re ‘Leyel. 2 ‘of the SWRL. , Composition skiiis. Program s was designed to 


teach. the following aki) areas of ; composition writing: Ge 


wpytEs ee ee -fg, 2 Uw ee 


1g ly!’ with increasing fluency” _ 
_2. good, interesting, aces Sree eteries 


pees | a 


abing’ fluency. _Each aa the es lessons ‘was seveioped to. coordinate 


PL e “ 7 : a 
ae ien hon of the: 64 fiction \stories of the wR. | Second-Year Reading” hae 


i Hie pias ‘ al : 
rogram. ‘Both: sets of data were Biased on identical _retaing eeu. : 
a — w ‘a 
wit oe “ mer} 2 aft 
pe ‘unrelated. a \. ves. = cc pw 
oe Compésition Siete less 8 were presented “tn the ’ ‘toni, os a tory a i 


a whe accompanying. pietures. the stories were tnconp eta i nm that’ pen — 


Sg: sequence of, Lesson formats required: students to: write progressively’; 
’ ee x ar? . 


. ‘more yords ‘and sentences ‘to sueesetulty complete the , stories. ; Initial, 


a 


‘exerctaes ad: one or more words, missing from the: dentences of ‘the story 


“ani required the student: to elect. the most appropriate word” or ore 


Lan i 

. . 4, 
ak 
ae 


i to complete the geritences frém* among, atv choices, Later exercises. 


required children to. supply: chatty own words, and phrases tio complete = —— ; - 
3 the ere of the btory. : ‘For: these. and subsequeng lessons, “sin - ~ 
| £4 as “Word hse Booklets containing thé words: from the Reading Program in an a 7 
- alphabetized list acconpanied) the’ “standard, Yesson materials, to facilitate 


FO a. 


spelling and variety. of word usage. ta later “Lessons one or more 


j A ree 
. aad, more ‘complex ‘responses were required, ‘to > complete the story, 


a 
* 


vould opevate an” a variety of sseéol settings, the: ‘tryout, schools 


a 


sentences ‘were gradually deleted Seon fhe stery, text so that: lengthier 
‘The (4 
fa. > 


= ¢ 


tinal exercises ‘in the progran consisted ‘Of a”  gequence “of four illdg- 
co . 


“trations and. required the ‘children to write the entire story. acéompany- | 


~ ing the ‘ALlusedetd Ae ee ne se Gg ee SOR 1 a 


“the exercises were designed to ‘require ai * minimum of teacher super~" 


Vision once a new ‘lesson ‘format. or. ‘outcome was “Garroduced: “Specific _ 
_ teaching procedures: were dia on “each, exercise, | In addition to 


s = 


by A 


these directions’ ‘for specific: ‘eonons,. teachere ‘received a Teaches! 8. _ 
- - * lk f : “ * 
Guide’ “that described ‘naterlale} general coxehing and {follow-up" ces 
f 


: 4 , “in 
dures, sunt eryout eaufrements| and a. description of the ordination. 


petiveen the Reading Program Fiction, Stories and the. Composition Ski114 


s : m. : ee at . at P . — ‘Sy : : 
Exercises, oe ne a oan N i ° 
* . iM, 7 : i * te ies 


Py tae 2g 
fst” ae ee 


‘teber 2 of the Composition skills Program was | tried “shit in eon: 


fal of eight firetegrade classes. : To determine how. well: the program 


ad 24 iN, 
ao 


* os Be ae tig 
‘were elected ‘to ‘represent ‘a wide range of socio-economic ‘and minority~ 


& = 


fd 
i 


_ group populations, x wnthare yioe Andtcates the: “distribution of “— 


‘the, classes abeording to school, ‘diereice, ‘socio-economic level, and 


a 7 - * 


prédominant. ethnic: composition, , “ALL classes deing the Level 2 


' fee. 


2 ai r a * 
hontesteiion Skills Program were also using the Sacon Year ‘Reading 


2 ‘4 
rs te bap : 6 ; x 
Program, .. .,*” eas . > ta "* 
A -, ' * a = . * & . t ; i é . a a . -ee = 
a” . 5 _ ‘ 
: ‘os ? 1 » . “ 
a 7 . 
- e 2 - , 
& ~* i } vs 
’ . 
: * aT ‘ et 
4 3 m 
* 2 a* # sid 
. “ “ . u ‘ 
* - = 
F 7 Wo 
~* 146 
' Se . * om, 
A : os oy : = Se 
2 : is 


White e 


ba in” > be aie 
hn 


: Bie He a “Lower-middle~dncome White | 
= ees 2 a suburban. . ’ 
ad : ’ ae | lowers tacoma . 7 er Mexican-American” ,~ ta ae? 
my “.- dnnereedty , ao % hk ae ee 
” on ; a a ; | a —s in 7 . a 08 rr ‘ 
is Dee .¢ * Ss _lower-income Black _ “ 
Me i . inner-city. ns aes ‘ 
: i ee ee __ 7 a. : 
Fone school ee district _ 
: For. each of the four tryout achools ry class ‘in a compériaon s ‘school was 
designated. Comparison sichcole were similar’ to $ryout schools on the 7 
‘ baste of ‘socio-economic ‘level, ethnic composition, size, and geogeaphid™ a 
gt . ~Aecation. F ao & te xs 4 en a o° “ ., 
wir. a Lz — ee oe Seed oe 2 Ss 7 aa : . eo om 
“Procedures ~~ = Ss = 


i 


| OBrlor to, ‘the initiation of the. Program, geacher. eeetaling sessions oe saa 
o" : " lasting approximately 45 minutes were conducted at each school by the 


Laboratory staff. Teachers were given “materials and Teacher' 8 Guides 
ae at this time, - - The gutcomes “aed materials of: the prograth ‘were described 
ae or ‘ . . : i 


and. exanisied, and teliching pieceduren’ were presented and discussed. 


Teachers were to begin: the etree: Composition Skills exercises when a 
: f el Bee” . 5 7 j ’ 
* "Glasses reached Book. lL. Story 1 of, the Secqnd=¥ear Reading: Program.’ 
= P 
5 Pacing of Composition skills’ Lessons was 2 contingent upon the actieduling : 


ies ra 


of Reading lessons. ” The; rate required for completion. of the’ Program . , oo 


_ was two lessons in each program per week. Additionally, 25 masare® : he 


\ — ‘ . 


ae a 


a 


| of: instructional time plus 5-10 pinutes of follow-up ! time was to be 


allotted for, éach Composition Skills Program Lesson. Do ¢ 


2 a 


‘Data. Sourees aed ere a 


Procedures , te 


“we * = Sigs 


Pupil. Performance Tests. . In late October and early November the 


eight tryout and four comparison classes were preteated. In ‘late, May 


the same 12 classes were posteested, All ‘testing’ was , conducted ee 


F Ae 5 
4 es i e 


SWRL staff matibers+— = 2 


i 
Pre~ and posttests were in two ‘parts: _ the firat part required 


eeudinee to write five’ sentences from dictation and the second. are 


required chen to write a song nvibion in response - to. dipeceious and 


® 
*, 


an ‘illistration.. Dictated sentences were . designed to elicit use of . 
% : : 4 <, 7 - oe . t - he, 
he full range of editing dutcomes (punctuation and capitalization * 


; ‘ 2 Me 2 . 


Ki 11a) from students. ‘The pictures and directions accompanying. 


a the composition, task were designed to elicit ia aeory containing both - 

“narration ‘and dialogue. ‘children were given 15: minutes “in whitch to. | 

7a plan and, write ‘their stories and + were given five minutes ‘for editing | . 
_ what they ita wet heeds Pre- and- posttest aeateass. dictation: ‘and 


eomearsaon items were drawn. from the same “item” pools. A ‘copy of the 


di 


‘pretest and 1 of the instructions: used by the test admin. strator can be 


indpected in Niedermeyer; Qualimalz, and Trithart,- 1972. A copy ‘of ‘ 


2 a a 


the posttest procedures used by the test administrator is contained 


* 
* 


“in Appendix Ae = 


“Sentences dictated were ‘scored for- ‘word spacing, sentence com- 
ses 


pleteness, ‘copitalization,” and ending punctuation using procedyfres 


established during a previous study (Labeaune, Niedermyer, -and 


_ Sullivan,°1971). _ Stories written by the. children were analyzed for 2 


He 


oe 7 * 2 Le 38 : ? 


3 tness by simply counting words and . 


‘sentences, procédures: a1s0 previ established (Labeaune, et al.,° : 


1972). Story quality was peneeased by three types of subjective ratings . a. 4 


s . : 


on™ sisrpoine seates! 0D overall quality, (2) ‘ontginality, and (3) 


- re organiza ition using procedures established ‘during. a previous atudy : - 


wild: 


ane ne et’ ait, 1972): The agreenent correlation between, two 


. 7 


“SWRL staff nenbers scoring a “sample of 15 pretest ‘compositions’ was. 89 


~~ “for overall: quality, -91 for originality, ‘and | +88 - for organization; 


aye 


‘The. agreement ‘between three staff menber scoring a sample of 15 post 
test ‘compositions was. 491 for overall quality, .87 for originality, _ 


= 


x ed 


86 for “orgintzation. In addition, stories received a clagaifices 


. : ~ 
* # *, 4 wsent 


- &, tion ae cording. to type of organization: ‘using procedures, ‘previously 


2 


ae estab Hana viadermeyer, @ et al., 1972). Storigs.gere categorized as See 
= organized accoding to chronology, space, plot, argument , ‘or other ee e 
| criteria, or as a nd. response. * The agreeient correlation between. two | ae 


a “guRL staff menbers. classifying a sample’ of 5 pretest ‘compo sitions was 2 eg 


“~ : 2, 


089, ‘The. agreement | -béetween three ‘raters clabeifying a Femp lg. of 1 


* fa, ae : ¥ fe 
=~ t 


* posttest compositions was ,87, eo se Mee 4 er. 
eee? vay Because ‘the ‘teat~scor ing procedures for Levels 1 2, and ‘3 of the . 
cr Compete ton skills Program. involved a condideraite amount ‘of atafe ‘time, ae se 
ee e a a 
¥. random samples of ten children from each tryout and comparison clags in Roe 


each district were selected for analysie. Thus the sample of firgtrgrade : 


students who se composition skills “were Baer yeee consisted of 80 chile 


roo ‘dren (een children randomly selected: from each of the EEyeue and control ae 
: ; 2 a . tay 
BECuDE in each- -of the four ienweet ,on pretest: and, posttest. te frisirer 2 


i Pe : : Po ta a ae mo ; 
; that raters had -no knowledge of tryout and comparison classes, teats. 


oh - aes 
were” -goded and randomly sequenced prior to scoring, « F 


= Piaf . i 


A ratidom sample of 38 eyout and 20 


preference Inventories. 


cofpaeivon group. skelaces (five from oad of the tryout and -comparizon —- 
é 


claeses| An each of the Your’ districts) was’ interviewed by SWRL staff 


nénbers, ‘ubing the, eryout! or comparigon group Pupil Preference Inventory. 


ae os 5 


“a. 


“Bach | chila was interviewed individually and ‘asked: to state, whether he Liked 


, ae 


~ 6 


", various activities "a whole lot, sella 16t, " "just Okey! or "not at all," . 


#j 


® 


“Bight: of ‘the items (five related to general writing activities “and three ” 


telated: to nbn-weiting activities) Were! identical on the tryout and 


* ae \ 


control inventories. Four. addtenopal questions appeared only.on the.’ — | 
; : 1 
tryout inventory and” concerned specific types of lessons in the.Level 2 | 


= e 


Progiin. , = Bs a 
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‘ Lessin Observations: During the tryout, . Stasi scon Lessons ‘were - 8 


‘observed by atafé. members gn a ‘regular ‘basis. Procedures’ for syeten : 


atically docunesiting these observations were operationalized (Ntedermeyer, _ 


eer ahs sae 


*r1978), Essentially ¢ these pioceduces: “required the observer to. ‘write a 


—"aummary ‘of all. ‘that was seen and heard during the lesson, following each 


observation, ‘Inferences about pupil attitudes and teacher ‘performance, ’ 


= 


: anid) imp] cations: for program materials and procedures were then recorded 


“the first-grade level. oe eS ae — — : - 


teachers near the ‘end of the school” year (late May) sthanking then for 


‘on. the report form. In all 22 lessons were observed and documented at 


Teacher i sestionnaires. Letters’ were sent to all the Leyel 2 —~ 


a 


& 


“their pérticipation in the program and 1 requesting them to. fill: pOuE the 


eo + . . . ie He, . 2 
e 7 - ' are ea x 4. : : ct 


‘i 


-134- ashen’ _ of x : 2 8 


_ » f ‘ss ys 
Teacher Questionnaire for program evaluation. The questionnaire was 


designed to elicit. specific ECamSE erittelene. revision stiggestions, 
‘and teacher” attitudes - toward the’ progran. A copy of the questionnaire , 


which.shows the responses of the six teachers who completed their 


. questionnaires is contained in Appendix B. 


; * ‘* 7 a 2 . a . , , a 5 2 w 

, _ + , * _ _— RESULTS: . 
; a ‘ . : 
Scores presented in thie section have been summed across: the 


‘four districts tested, Hoeovex:, foe Tables 1- s in this section, 


corresponding tables’ showing the data arrayed a7 district may be, found 
in apna C. ae - = - o 
Pupil Performance ° - : —_ 


. Table J presents the pretest and posttest’ percentages of correct 

ceaponten, on daterus outcomes | (Outcomes 3-7, Page 2) as measured through. 
x” "ee: 

Ene sentences dieeutad to the ae grade “exyout and comparison classes, . 

Beoe the date in Table 1 it may be seen that the percentage of correct 


o 


responses ‘on each editing outcome, was higher ‘for. tryout classes on 


a 


oo postieet dictated sentences than ‘it was: for comparison chaser. 
Table 2-indicates pretest yer i posttest ‘means and standard deviations 

of total | words and sentences in. stories MEDECEC. by. first-grade tryout 

ne comparison acne (Outcome 1). As may be seen, tryout children 


progressed from an initially lower mean number of words per eOmROET ELON, 


F 


wr 4, 22 as compared with 9, 85, to ‘a higher mean ee of words. per com- 


“position on the posttest, 31. 17 as compaied with 23. 78. On the riimber 


¥ 


4 of senterices, written per composition, the tryout classes likewise. coal 


a 


aressed from an 1 initially Lover" mean, +65 as “compared with’ 1. 20, to gael 
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: TABLE. 1 


" PERCENT: GES OF. CORRECT RESPONSES ON EDITING OUTCOMES 
§ ‘MEASURED THROUGH DICTATED .SENTENCES =~ 


Tryout Classes 


Pretest © Posttest - “> Pretest . Posttest 


3, Spacing: ro - Yn | oa | 42 5B, 
: - All worde present discernible: °° ae a a 
as distinct units ; : _ a A 
4, Sentence complete: . SL rn * ae 43 63° 
_ All words: present’ sae a ae . _ 
5 a F a ce ae a : 

2 '5.° Initial capitalization: ” 44 © 72 . ce 60 
Correctly capitalizes initial ys 5 8 es 
letter: of sentence ee igo 3 — 

ee 6. capttalteatton: i -10 .  ' 65 a - 5 1 19 

Correctly qapitalizes proper ; a 
, names .. 8 be 38 vey” 
eas Z = 5 ; * 7 ¢ atthe Sf ' : . = 
7.. Ending Punctuation: . 6 -A7 a 2 20 
, Correct ending punctuation Se Sa : 
Number of sub jects se ey ae Og BO eg “40 "40 
Number ‘of items = responded to by each subject on each editing outcome: dx 
’ sentencé complete, 5;-spacing, 5; -initial ame ace a 55 capitalization 
_of proper names, 2; ending punctuation, 3. = eb ee be 
4 i a - 
‘ { . Ss 
~ = 1 : " 
2 : > . a. d 
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TABLE 2 


MEANS AND STANDARD DEVIATIONS O# TOTAL WORDS AND SENTENCES IN STORIES 
: ‘ e  * a a . , ’ 


Tryout Classes | : Comparison Classes 


Qutcome Measured = == Pretest", Posttest ‘ ~ Pretest: Posttest 


i \ 


‘ 1 SAB 22,490 5 9,40 23,21. 


‘1. Nimbet of Words © % | | 4,22 © 3LL77_— 9,85 23.78 
| | d 


* 


~S Ly Nypbex of Sentences. i 465 9020! 0 


3 ; ‘ & 


sed. 80 "2.3L His “S.bh 


“mimber of subjects © 9° = 40° 40 40 55 40” 
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. #lightly higher ‘posttest mean, 2.90 as‘ compared with 2.70. 


‘+: Table 3 shows pretest and Bgetenee percentages of complete be 
sentences, ‘bentence strings, sentence fragments, and run-on sentences » 


in stories written by “£irst-grade Ergoue:. and comparison classes (Outcomes . 


f 


4, 5, and 7). This table e differs from Table 1 in that, the outcomes were 
assessed in | a construcfed-response, story penton warher than in ; 
‘ t :  - 


dictated sentences, there is very little 2 dsterence between the’ two 


sreurs when employing ‘these outcomes in a | story context. 


“Table 4 contains the pratest, and posttest. cumulative percentages’. 


. * Cath’ ‘ a 
‘of subjective ratings of quality, originality, and grgaiization of the , 
| stéries written by the first-grade tryout and comparison classes s 


% (Outcone 2). The principle differences in the two groups are that 


(1), "epers were no posttest tryout students who did not at temp. to. 


5 4 
— "+ respond to the compos ztion task, whereas \25 percent of the comparison, 
7 4 students. wrote: nothing, and (2)° ‘on ratings of overall qveltey, ortatoatity, 7 es 
| . and organization, a consistently higher percentage of posteeat | tryout , - e 
“students (53, and: 54 pexcent respectively) larote compositions in a ie 


La 


* the ae through "sn" range (fair or Heeter) than did students in the 

posttest» comparison group, for hones figures were 35, 47, ‘and 35 
. al he a 3 . 7 ” ° a ; 

: percent. a 4 oat 7 s See % sey. 2S ae oe 


In Table 5 the prevest and posttest percent ages of types of 


organization ion written ‘by the firat- =grade tryout and coinparison 
ORR 


| * Corresponding figures, are. approximately : 


i 


,o 
wt 


By ow ; . TABLE: 3 : : ; we 
PERCENTAGES OF. COMPLETE SENTENCES, SENTENCE STRINGS, oe 
‘SENTENCE FRAGMENTS, AND RUN=ON SENTENCES | 


Comparison Classes 


es pe Tryout..Classes 


‘: a . 


“Outcome Measured: 


Ba ae ‘ ; - 
. Pretest Posttest ‘, Pretest” . Posttest 


foe 
‘e 


- 4, Complete Sentences _ : 46. i 65. os At - Wie. = 
Bey Ty, . Sentence Strings: : sot 0. ae - i 2 0 
4 Sentence Fragments a 38 . Ot ©. Be ANY og ee 


'5., 7, Run-OnSentences . (16, 18 7B 


— a number of subjects . © 40°. 40 0 * . 40 f | ae 


if 
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TABLE 4. 


_—-- CUMLATIVE PERCENTAGES OF SUBJECTIVE RATINGS OF a ee 
QUALITY ORIGINALITY, . AND ORGANEZATION OF STORIES . Ye “Gee 


(6 8 Tryout Classes . j 7 Comparison Classes 
Pretest ‘Posttest «=| «Ss retest + —‘Posttest 
| | Overall Origi Organi. Qveral | ‘Origid Organi . Overall Origie Organi- Overall Origi- “Organi-. ] 
oy Quality nality zation Quality mality. aation Quality nality gation uality..nality zation | 
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‘Somewhat = LP a eG Bg: -00 20 3 Oh 5) owe 
Inadequate ee ae i ~. ho ae er _ 
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Ho |) 0 10010 100 00 100°, 100 00 10% 100100 


Number of $5 40 - 4O “40 40 ® 40 4g = 4 40. ; 40 | ay 7 Wo 40 _ 
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_TABLE5° . 


'e PERCENTAGES OF TYPES OF ORGANIZATION IN STORIES 


~ ; ; . = a ge . ae 
wes e Tryout Classes . . Comparison Classes 
. 4a. . ‘ : e : 


; Pretest’ 


Wo : 2 


Posttest _... Pretest vy * Posttest. | 


a 


Chronological — 12 ee ; [a8 AB 


“Spatial . O. 2 - 0 en a: cer 


Plot 


o 
: 
. 4 
Oo 
RS 


? i “ 
¥ * . Py t 


Arguemnt. °° , re es 
Other ae: ee a as a 


"No: Response a FO 68. | 7 0 ee - . 25 3 


number’ of’ subjects 40, a 40. 40S 4() 7 te 
Coefficient of . °.92) 87 
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we 


ERIC" 


-exfgpi and, comparison students in the "Na Response” classification 


> Lesson ebservgetans and teacher uses vieidad mish 


Ah - ~ 
chronologically organized compared with 48 percent of the posttest 
. 
compaceda students, The difference in ‘the percentages: of posttest: 
\ 


‘ wate 
7 OE, wy 


has already been noted, 


Pu references 


wil B 


. “Tables 6 and 7 display the percentage distributions for how well: 


the yey and comparison children stated Chay Liked various activities 


e 


on the Pupil ‘preference Inventory. As may’ be geen from examination of° 
corresponding items in the two tables, the eryoue classes evidenced a 


ganacaliy more positive attitude. toward all. school activities, qVEtcene* 


a ee) 


and non-writing , than did the comparison classes. ‘The tryout classes 


“also showed a high degree. of preference for activities ‘related ta the 


epectisfe ‘materials in the Level 2. Program (Ltems 2. 5, 8, and 11). 


Lesson Observations and Teacher Questionnaires” a : 


‘ a k 


3 


‘information concerhing ‘use Of the Level 2, Program -at the first~ vgrade 


jevelZs » Thi¢ information is summarized below actording to various 
“categories. = a a re . 3 se 
Pacing. The percents of participating tryout students having | 


2 


3 ar 
completed different portions of the Level = Compasition Skills Program 


ah 


may be seen in Table 8. Forty- five percent of, -the™ participating 


student's in the tryout ‘eleeces: chad i completed the program or were work: 


£ 


ing within ‘the last eight lessons. An additional’ “55 percent were still 


_  \ 
working at different stages. Pifteen percent, of the, students. in the .: 


2 t e 


- tryout. classes were non-partictpants, Since ‘lessons were s suggested” 


for. scheduling at fhe, rate of two per | week, students who were ‘nok 


oe “159. 
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PERCENTAGE puso OF Pury PREFERENCE INVENTORY RESPONSES 


ane - * 4 - In school this Do you "De you like it..? 
: year did you like : 3 
i ever.,?, 0.” * fo.,? 


yes no * yes no °-lot ~ lot o.k. 
* ‘oe _ a # : 


cl, weite words? = gw 100 0 -H0 8 24 4284 
‘2. write words that fir | 97 .° 3 100 8B 8B 2H 
“into sentences like. > - ; et ae 
‘these? (Show Stories - 
a te ; : 


13s listen to, other. Bove , OF: GZ ft. SF a 50. . 36 4. 
and girls share things oO 7 TOS at , ne 
they've Brotsht. ae a cr eis ge ae : oo 
School? Po ee eo we yg a a 


! . , : . £ —, 


4. write sentences? - OF re | 


5. choose words and write. © 89° ll. ' 100 - - @: 
'.- them in thé numbered ba: . 
‘spaces like these? a . 
~ (Show, Stories 17 & 26. 7 : : . 


6. read stories? a sh) ac: Se * | ey, 


7. write a’'story that 89 oll %° «=. 44°. 28 — 28 
tells about a dares : , & = ; os 


‘8. write your‘own words . °° 92 8 > 97 a 42 “29. 29. 

“- in’ spaces to’ finish . . -_ aay 
sentences like these? | vs .* 
(Show, Stories 35 & 44.) ~-° ; 8 noe 


9. .draw pidtures with =» 1.95 5. 100. a 69 20° 1 
; Shercne or “patnet . #€ *, ve nr ie 2 age * 


[0, make ‘up titles for the = 87 «23H R885 
oe stories. you write? . re eee ow ais 
LL. write, stories fon, pa “66. OK“ 9H dT, 8 

"pers Like. this? - a oe a il poet fee ” 
n,, (Show Stories 61 & 64. a oT _ a 


“rette your namet 4 ap 100) 0 00, SH 


ee a, “TABLE 7 4 


: PERCENTAGH DISTRIBUTION or PUPIL PRE ENCE INVENTORY RESPONSES | 
* , ~ BY 20 RANDOMLY “SAMPLED FIRST=-GRADE CHi REX IN FOUR COMPARISON CLASSES © e 


. c 


os fe sehoel this ‘Do you | ‘Do you like it..?° .* 
s S . Me year did you. , Like = « = ; oS 
ee ee _ "ever. .?-« to. .2 


dh, write words?’ 100 . #8 go |. 3) “se. 68 


2. ‘ietanse. other, boys — oS. 5 3 ‘95 5 “22. «45.° 33 
and girls share ah{nge : (6 . ; eae a 

_ they've brought :to- [= « re,  .%y © 2m 8 

2 ;, School?’ 7 8 ms a: : 


3, : write sentences? _ : 90 7 ‘lo’ a : 100 . *@ . - 17 bd 7 39 ‘€ 
_ read‘ stories? , 85 2 Ge: 100. o 4a. 24 35: 4h Loe 


. . Z as Age 7 = iy wo t ; a 7 , 
“5, write a story that G0 ° 10% 94 6 18 5: , a 
3 tells about a ache So : we ae a 


é ieee: pictures with |. 100' oO er ees ret DY ee 
“erayons | or paint? ee . ; ‘ aes 

7." make up Gties Sethe 75° 25, 100° 0 + 7). 27) 46.45 27 

stories yay write? | ne ei ee aaa : Ve 
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8. write your name? he ie 0 _ 100 ‘ 0 
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. oeotcris: OF PARTICIPATING: STUDENTS: IN TRYOUT, CLASSES HAVING. 


COMPLETED DIFFERENT PORTIONS OF THE LEVEL 2 COMPOSITION SKIUMLS PROGRAM ' 


Note: Fifteen percent cf the students* in the a Seyout classes were 
i ra aie in the program. — . . 
* a € : “ , ss 7 
Se . . Tae 
¥ i 
: 
- a“ 
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when students were“required to edit for outcomes 4, 5, and z in respon se 


working within the taste block of lessons appeared unlikely, to complete | 


the entire Program ay the time of the posttast, ¢ : “ 
= ‘ : - . 


Teacher Affect. Five’ of the six ‘teacher questionnaire respondents 
Se + ‘ 5 3 


felt that the evoeran was Geavageinee Fox most of thei chi tdeensc All 


7 


& 


. felt’ that the exercises were generally. geared to the children's interests 


and rated the celdveat s overall. reaction ton the program as. pesely to 


+ « 


a. 


very enthusiastic. : All of the teachers stated thay. would use.the ae 


' again. \ . . a re 
- ee Pe oe a ae : 7 


* bi = - * bg _ i be ia . ¢ my: * 
\ \ Time per Lesson. All teachers stated that lessons took less than: 


? : = * 


25 minutes with one teachér using less than, an dverage Of'15\minutes ° 


per lesson.. In general it appeared that’ the time taken per lesson > 


es 


 dimatdsned as childrea progressed through the preseen until the final 


_ lessons in which’ length of time was controlled by — much and tow. long = 


’ : 
73. 5 * ar 
Ea 


‘he children Gahked to write, 


Teacher's Guide. Four of the six x Faspondente, felt that the 


a 


ec ches directions for each lesson were clear and, helpful as was the 


a 
a 


Teacher's Guide itself. The other « stwo “respondents stated dist they 


= Py ‘ Pr 
‘ % 


had used netthent the directions specific to each Lesson nor che Teacher’ 8 


Biide. .* . # © gS 
“ ; =. 4 DISCUSS JON AND "REVISIONS ye 


wos The pupil performance dat on editing ‘outcomes: ‘(Outcomes 3-7). fos 


“indicated that the exercises were “Eairly successful in ‘teachiie most: - 


* ‘i + : ca 


[sentence response as in the sentence- ~dictation data: (Table ly. - tomever, 


~~ te 


Hoe SY : ae 


a ar oe 163 ne 


” 


: ae oe 
of the skills assessed when ‘they occurred in the context of a single-. 


7 7 => 
' i ney oa a LA 


_in .tryput and comparison classes. This may. be due in part. to two .... 


ge i 2. Cater . - 1 
facts: y): direct instruction ort. ‘the. correction of run-on sentences, 


v : 


Cok 


“(sertencg, fragments; ‘and sentence ‘acel was not pregetited, and 2) the 


— lessons most: directly applicable to the practice ‘of this skill, ioe; * 2 hea 
‘ those requiring the student to write e responses longer than a date = 


e.. 


. sentence, in. Length and then: to preckrens his: “writing,, did not occur 


= Z ‘ « 


os until relatively, Late ain the program, after Lesson 55° "(There aré ( se 


64: ‘Lessons in the program. ) “only 45 percent of the: ‘students tested : ee 


ae 


ac 


 peathbd these lessons... oO 8,8 8 ee ae 


eng care on the average number of words and sentencesCwritten 
: Te ee ae ee : er 


ne 


by ‘tryout’ ‘students in PURsE Peet SeG ce tae se (eco 1; Table 2) 


Yas 


also appears to ‘aye been affected by. the fact: that more ‘than Rae 6 


“ me 1 = 
a es 


a the: tryout: student’ tested had not ‘completed the Progra. ‘Although 


"8 fo 


: ge 7 4 F 
. 3 f v 


-griting Fluericy 5 Was. promoted thoughout” ‘the, program, “the poskyese 


#, 


oe ‘composition task required multiple- sentence Fesponses. ‘comparable only 


ae - 
eos! ¥ 


6 the, Tesponses: required in the program after Lesson 554+ The: “ability 


‘ of tryout studies to write Jonge? posttest compositions ‘cane aid ia es - ae 


the . ‘students in’ Conparison classes is‘ ‘evidence of the efficacy of the 


. 4 
a 3 


| Eluengy instruétion throughout ‘the program, ‘However the fatlurs of. 
55 percent of the sz su¥dents tested to: wedich Lessons ‘giving instruction . 


Me composing muléiple sentences is reflected in the ‘poor certormence ie 
« { ‘ moa y mo. 


282 ine this tryout (32 words, 2, 9 seatences. per eric egy gt 


of ett 


hed. ceva “ad with that of students in eine tryouts (71 words, Pi, tg 


9-1 sentences: per composition) for whom the average prepercions of the 


 y 
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hy 


@ 


3 
he 


. 


‘the larger percentage of them using recognizable criteria for organizing 


a ae > _ — - _ 
q a, (a : ee : ee : cron 


a compt ered were greater, oe go tas Oe Fe og 


The ‘superior achievement by, the. tryout Students on ratings of 


a 


\ : 
overall quality, originality, ‘and organization (Outcome 3; Table 4) and 


: i 


wm “ 


F 
‘their stories (outcome 2, Table *5) may bea 


ies global outcomes received very eege direct ingtructionat atten- 


tion. It would app pear that although students may posseés competencies 
i : : H i ro. 7 


in the fields of octetnalie or organization, it is ‘impossible to 
“ ae 2 : ‘ ' 
accurately assess their.abi}ity as applied to Story writing unt 1 a - 


minimal level 4 writing fluency, has Deen achieved. Once Seidexits:: are. 


¢ y 
writ u compositions at \least several” sentences i Lefigth, it becones 


* * = 


a 


possible, to- asgeas existing abilities and. to begin instruction to 


\, : . , Be eae 2s iy ' ‘ . , 
pentect thém. f : _ er _ a 
‘ : 


a The data provided by, the 1971- 72, tryout of the “SWRL Level 2 


. .¥ 


composition Skills Program corroborated the data from preceding tryouts 


rr 7 - 


o 


concerning the overall effectiveness’ Of the | progran and provided 


“additional data for program revision. On the ‘basis of the data 


collected during this tryout the following program revisions ‘will be 


“ 
‘ 


made: ,. os ae 7 : 
1) The sequence of 64 stories will be revised arid organized’ -s au 


into five units a He acne each, the last lesson 


in each unit being at BEOBEEDS. ‘check sce a to identify: 


som, 7 


students Wao: haves tet auetered “the outcomes iiteodused ‘ea! 


the unit. Teachers will be pabvieced tol give wkddenee Ravine. 


Sagas 


*, ie ; Ye *. : ‘ Pil , f 


: outcomes. a ’ _ ie BE oe a ee ee 
:4 7 ° - : : ea me _ _ ' 
2) Baits ing 0 outcomes ‘will be Antroduced more explicity ‘and. oppor: 
v- tunities for ‘Practice « more ayatematically provided according ; ; 


ak o 
Es detailed Lesson specifications. : 
3) The 8 sequence for promoting ‘fluency will foliow the same. a 
progression bit Will be accelerated s0 that ingtruction 
dee a ea naan aia ee : 


requiring, mul tiple-seritence. responses will begin by Lesson 42. 


a | s . 
4) Units 4 and 5: will provide explickt instrivc tional emphasis 
ae on. plapntng and’ organization. ; _ Me 
‘ ~°5) ‘The Teacher" s Guide and, inacractdenal procedures have been | 
: . | revised to reflect the ‘above proggam revisions. ° 
ies oa ne 3 : sé . aa : 
Pa In addition, use of. the. SwRI. Compoattion skille Program will 
‘be made independent of any speci fic reading program. The lad 
. will be’ rewritten’ to be coordinate with the SWRL Reading cea 
‘ 7 word base,’ - Composition Skills Program story plete aad characters 
will continue to be exclusive to the program. 
; “ee 7 7 mow . _ 7 _ 
~ oe , 7 ; > 
oa i 166 
ne * t 
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FORM 2 


FIRST GRADE “GOMPOSLTEON SKILLS. 1537 
- ‘PART 1 


“Directions: 


"APPENDIX AC 


PROCEDURES: USED ‘BY. ‘TEST ADMINESTRATOR 


I 


-Give each’ child ‘a penéil: and. answer sheet. oo » 


“-Tell the children that they are going to practige writing. 

» eAsk each child to put his ‘name on. ‘his. answer sheet... 
‘-<Tell the children that’ you are going to read then some sentences, 
-Expl ain that they should try to write. the. sentences as you read ‘hein: 


-Tell. the children that they should try’ to write: and ‘spell each word 
as best they Can. 


~Ask' the children to Listen, carefully, as "you pa say each “sentence 


only two ‘times. ; 


. -Begin reading each sentence. bey: the ‘words’ ‘aiewiy once. Wait 


‘ about 5 ‘seconds, then repeat ‘the sentence, 


“Check that the children are writing on. the, appropriate Line. 


ce them to- “make them ieee 


“Wait 3 minutes, and then collect all- ‘the ‘papers. og 


= 


“167: 


He 


J She fell, a 
. He is Sam. _ ? a 
Is ‘she ‘sad? . 2 Mie © ode. 
I sat on the hill. | — : . ne 
i wild Nat. win? a ga) - fee ee, - ee oe 
“¢ 2 = : ‘ ‘ “ re 
Ree a ee Poe Ba to. : 4 P 
Pe ee eT ; ee er oe es 
. ae a ‘ : ' 1 “ : 
Directions: ‘ it ce UO \ ; ots 
'.-Ask the iieke to. turn ‘to “the next page . ; 
Explain that. they aré going to yrite a story ‘About! the picture at 
+. the top of the page. es 
-Read the following introduction to “the children. Do not elaborate 
on this introduction, _ 4s 5 
. t : _ 3 . 
Aon'and Bud appe.” to be going away. ~Writé a story about 
; “where they are going, what they will do once: they get’ there, 
and- why they. seem to -be so happy. Include some things that ~-° 
Ann and Bud say. to each other ‘while in’ the car. . 8 
é 
Cpopnd out the first. Line and- explain | that they , should write the 
« title of their’ atory on it. before they begin actually writing 
' the story. 
- After 15. minutes. tell, the children to stop. “Read them the fol- 5 
‘lowing directions; . 
Stop writing. ae , i 3 : ; 
Go back and read“ ‘your story to yourself. If you find mistakes, 


ae ac a oe A re 
_ oer ae ane ao. ee 
; " SWRL: SECOND-YEAR, coMpostr10N SKILLS PROGRAM oe Sh a 
ie _ Spring, 7": e. _ ae He, Fn Be te ee 
. wo TEACHER QUESTIONNALRE.. ee re ee 
a tae og re 


. vihe. SWRL Second-Year comaineias “Skills. Program: is still, atte cy 
‘and refined. In order that we may evaluate and further improve the. program, . © 
it is essential that we ‘obtain. your comments ; criticisms, and suggestions : 


"with, this: questionnaire: , Thank 9Olec ns “. # eet pie ne 
: ee nr : 2 i oy os Bh te 
. a ee Ni ‘ : tan 
1 Please indicate the last’ exercise’ completed. by. your tide en: TEs? 
your children were not grouped, please complete Group 1. only. a re ee 
Group 2 ~1323 childxen; Story 50+64 ; i. #% we 


‘Group. 2 ‘children; Story 39-64 . = ae 
Group 5! wold children; Story 25-50... = Oy Be af wae 7 oh Bee 
_ Group: 8 children; Story See og SH, oe ee ae eae 
Non -jisticipante: 6-17 children’ ae . os : ny : 
i . : . a ra 7 : ‘ . : . ‘ 2 re 
Oe : : * ; ; . , oa ' te . a we - 
ae oie cha. program appropr iate for most 6f your children? 
5 yes .- ee — lL mot 
3 Mets - : ‘ . a . J . 
bs g | 
: - me 
3, What was the’ overall reaction of your class to -the ‘program? eo 
aan 4. very enthusiastic | F fairly unenthusiastic =~, > 
2: . fairly enthusiastic _ -_ very unenthusi astic 2% Rie a 
“neatral a oe : eae 
ae How long was each - ‘Lesson, on the average? i a ; 
gies 2 i less than 15 minutes Teo, 22 eo Ss minutes 
Cia gue < 2 4 = 15 to 25 minutes __. more than'35 minutes 
ah ; a ‘ a ~ 8 : , = : togh , = 
9, .Were the teacher directions for each exercise clear and: helpful to . 
wg. ., administering the lessons? | 2 or . . 
= 4 yes |. ee: eee “2 did-not use a 
Se a . Bt ee al ; =e a 
oo 6. _Was the Teacher's. Guide.clear .and complete? 
an ayes ne = _ 2 did not use 


‘ 5 
' 


“What: proportion of: your ‘elass ‘was. ‘able’ ‘to. ‘complete mist of the: “Je essons’ 
_independentLy? “gh tee Te Bee 
5. more than 80% oe pe Se BP 26%" ‘to 40%: 


TTT 60% to'80% 8 BT Tess chan 20% 0, 
a ae eee ae ae 


: « Would you use the program again? % 
" 6.. yes . : . no :' eo 
en OY cg aes - a ae 


a> 


a 2” 
ee . ar 
* 


Please write below’ ‘specific. comenta friticisms, or "sda gestions not 
already covered, ‘You may.want to comment on individual exercises, . the | 


eouneareds Ee as Nie wi ef ao Ors 


woe : Pa | a . Meas 
. : ; o : a ‘. : 
r ; 
® 
- : : 
4 
4 
«~ ‘ 
‘ eR se is . 
1 é 2 
ie * a 
f° e : 
' ' e 
- * 
. ae 
’ J - 
* ane = 
. - #2 i 
a va 
. e ‘ . . saat 
e . t : 
= cd 
of a 
vr i 
_ d 
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oe » 
ns . aes 
BS E 
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neral y enjoyable and interesting to.the children? |”. 


Fis sequence of the exercises, illustr tions, +or speci fit prophase you ene 
My = 


a "Table ta. “eter and Poattest. Pete tay Distribation' a Covtett Respensee on a 
-_ Bilt Outcomes ag. Heseuted. Throagh Metated Sentences for Firits 
* “Grade: diac and hie ‘ara Classes in Your seal. Dueereta ee eo 


: "District At ie . “tale a oo y ore. oo aatetet De 
Sache Pues. Mayon? Qpmtpatiagn © ue “ * tomparlaea’: ryan ~Contarkion ol, Tryout’. Compartson 
“Outcome ‘Hegeured ° Sacks: Tre le ee Fost - Pre: Past “he ‘et a op bat ret Past Pra: Poat OD a 


a 


eatin Clete ee oe a 2 ee ee er 


“aay 
i : 
ea 


lant er re ee or tn ee} 
Sentences. = Se Hg et he eo OR ey eg tee 


6. 


‘aber a abl eee ip: © 0 WD 
“faba of ites responded to ty" each ebjet tn seit sditing outecaa! 
h aefttence complete , 5 spacing, 5} indttal tapttalization, h septation 
“ of prmper nates 4 tning punetuatlon, fo e* 
rr me rTaeereary rere TE 
4B. ghite lowerenidédeeineone suburban 
Cs DAMapuad, (§panial-fngl ish) Lover-incone uty, ae 
. De “Mack | Lover: dneome inneteclty.. 7 / 


. : id ° : La . 1 : . 
‘a t he ee iG + a a . i . 7 


ie) ae a Yar _ ‘ nubte ts “retest and Posttest Meana ‘dl Standant iota long of a2 : ~~ 
oom an, | re: be Total Words and Senteyees in Stories Written by Firuts ee eee 
es Reo, BEY Ve _ Grade ee and veal Caves in Four: Schoo! Mate fe PE: age 


\ . ; : tro san ad ‘eat a ; ae Ree : : ; ; , ate one 
fats District We peed “it | «Distelet C  Dstrtet 

Tryout’. Congarison © =. Tryout: Conparisan” Tryout. Comparison = Tryout = Comparison 
"Pre Post. ‘rg Post. Pre Post, Pre bias (| Pre Post '* Pre-Post Pre Post: Pre’ Post i 


HE , mh70 15,60 dato. sa 2.5) ld 203 a, TO SUN 0,00 on HO, KAKO 599 NFB 
sab 3798 Tia aa 30 Bae 4.7 26) heh ar Odd, 8.00” 490 ha a 


' a? a ‘ _ 
eo : i ' o 4 


F i Se mark 
eS ape at s , a ; ‘ a, 


“ Yonben Of Sentences” | 1450 <0 dato. 3,60 a 520 130" 5200 et 401 or a i 00 


i 
re 
“MI 
Anh 
! 


a ee an ae ee er a ) 0, 000? ? 1a 1h 


. Perrin comer rs neome suburban te gh, ee ee 

Bh vhite lower-ntddle-{ncond guburban ay ee oe 
es bilingual (Spandsh=lngl{sh) lover-ineome merely ee 
De “black loveretnece fereclty = ra < ne - 


1° 


ae os" Meble day Pretest and Posttest Pekoentafes = Cong! ‘ ‘Sent ces Stntinge BE ge OG 
a Meee eS + Stetngs, Sentence Pragnents, and Run-On Sedtenced dn a 

HeLtten by Firet-Grade Teyant and Compr so Clénae in tur 

: Scho! Districts 7 . es el 


: Duet a hater a _ ““pgtedst ¢ ee natdet | 
\. Deyout « + Gonparispn VU tryout — Compartion * sect Comparison Yo Tryout, Comparison. 
vy re Aoge + i Pre Post’ Pre Peat Bre Post ‘Pre , Post Pre Fost Fre Port: Pre Post Me 


h togled Sai a OMe PM OR ke 
oH Sentence Stringd a “Oo 0 “0 0° ; Tot - ae ig Ih a 
hy Seitene Frigate 0 Wt 
I ute, Sete 


0 


ow Wa at 10 


ths white ise tall nea subueban fee hee . 
‘Be white loyer-mddlesincome suburban © a 
C= bilingual . (Spantah-English) Loversncite seairely eos, Pee . 
Db black annie inuareelty ; oi ee as a ap mie. 


i 
4 


ae 
=. 


_—- te “Tncéne urban, District, 


“Fron 


Pretest a Yat Posteest 


ae 


_§ |-Oyerall .* ge Overall i gute 
.! SAC oat gla , 


ei ‘txtienely | (4 
. tradequate 


“Vette or ce | 
of Agreement 4 a i © oy : 


. ‘ ' ; 
Overall 
= Qualiy 


Prateke . 


. qable “i Protest and posttest Percentage” ‘Distribyedon bf subjective Ratings 
' oF Quality, Originality and Organtzation of Storles Wrdeben by 
rs . HesteGrade Trytut and Comparison Clasgeé! Th a White dine 7 


‘i : 


Organiza 
és Hon — 


yo 


Quility guy y ton 


ne 


| stu 


4 


1 ; ta” * 
a & 
i 4 

Table 4a, Preteat aad Poattest Percentage Distribution of Subjective Ratings 

"of Quality, Originality and Organdzation of Stories Written by 
'  Fdrat-Grade Tryout and Comparison Classes n a White Lover-Middle- 

. ‘ Ineoge Suburban District . 

i # : i : : 
~ : Comparison 


' | . : reteg e | Poattest Pretest 7 Posttest 
| Dy Organiza Overall : . Organizar | Overall |. Organiza= Overall ' — Organdza- 
ot Rathnge  Wuality Originality thon Quality Originelity thon =| Quality Originality _ thon uality Originality tion 


5 uae Ligne 
“4 Good 
43 fe t 
Vtomtut . 


inadequate | 


rr rN 
| Betowely 
"Inadequate 

4 


_ 0 No Response 


umber of $8 10” 10 0 = 00 10 0 = 10 10 0 Wi -b , 10 


coefficient (8) LT rh re er | 7 
of agreement : 


i 
F 
¥ 
| (| 8 ; } 
L Notiia 
. n 
. \ 
2 i 
ia 
f a ae 
< er — 


-9oTt- 


___ Ratings 


_Qualit 


‘ i 


4 


2 


? 


ao 


Good 


Excellent 


fair 


Somewhat 
Inadequate 


Exttegely 
Inadequate 


No Response 


eoeffiolent , 
.” pf agreement 


number of 58 


& 


Table 4a, Pretea* and Posttest Percentage Distribution of Subjective Ratings 


Pretest 


_ Originality tion Quality Originality _ 


0 


0 


. 


<0 


of Gutiiiv, Originality and Organizetion of Stories Written by 
Firat-Grede Tryout and Comparison Classes in a Bilingual (Spandah= 


+ English) LeversIneose Inner ity District 


Organdza- 


-  -esE= 


Trydut sec Sioetlom oan - me . 
Post test Pretest Postest 
Organizes verall Organiza= |’ Overall | _ Organiza verall | 
ality Originality "jen Quality Originality tion 
bp p- | 8 0 , . ; 
- . 0 40 5; | . a ; 
50 oS ' | 
0 1d 0 | 0 0 4 4 | 
ee 
O i Q , 


10 
iT 


Type 


chronological 


: a” ; 
Table 5a, Pretest and Poatiest Percentages of Types of Organization a 
in Stories Written by Firet-Grade Tryout and Comparfson 
Clasiea in Four School Distrfeta 
Dletrict At eDiateict B District ¢ Metrict D 
Tryout Comparison Tryout Comparigon Tryout = Compariaon Tryout Comparigon 
Pra Post. Pre Poa. ‘Pre Post Pre Post Pre Post Pre Post: Pre Post .. Pre Fost © 


_ Spacial 
“Plot 
Argument a. a ee! 
other 0 10M 10 0 0,0 pm 0 0 Hh mM He 
© one 0 0 Wo . BO W. 9 100 60 100 100 0 0 a\t | 
“uber of $8 ‘i i = 0 10 0 1 10 oi ww w 0 mW WD 
covffledent 2 87928 2.81928 na BT gt ca 92 BT 
Cs bilingual (Spanteh+English)~lower-ineome inner-city | . i 
D = black lower-{neome innereclty/ , 2 4 ,; 
‘ | 
i: ' 
m| 
182 | > 
: # ' my 
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“Working £. Paper 9 


:* 


FEASIBILITY OF “USING “ADULT. TUTORS AND PARENTS TO ADMINISTER STRUCTURED 
SPEECH CORRECTION MATERIALS 


The purpose of this study was ta investigate the feasibility of 
involving adult tutors and parents in administering structured speech 


therapy. materials to children who lisp. This coordinated use of human 


resources offers, promise in assisting school speech clinicians by pro- 


ee ee ee: Soitied oe wow, aa ae eae : 
visitng effective individualized instruction that can be adminvebered. tn 


a tutoriai ne by peraprofgestonal aides in ehe schools and by the 


children' s parent in the homes, The speech articulation program 
avolved in the study thus comprised integrated personnel’ ré.;:urces: 


performing differentiated tasks structured by specially developed | 


speech therapy materials, 


PROGRAM MATERIALS 
The instructional program ‘was designed to vo: -u@ frontal /3/ 
lisp.and other /s/ misarticulations of elementary - ol children. It. 


represented an extension of the S=-Pack Program system reported on by 


"Ryan (1). Program materials included the’ following: items: 


' eriterion test, and a LO-item transfer test. 


: P. 12 s s¢ ‘ J 7 a J : * s * 
supervisor Materials. Procedures for the school clinician's use 
in initiating and supervising the articulation program (including the 
4 * z : . = ap ae | oe ; a c Pa 2 4 ey a * ; A : 
training of aides and parents) were ‘contained in a program manual, The 
is ‘ ee 3 - * ts a ee 


manual @¥ao included.a scripted "evoking sequence" (which the clinician 


could use to elicit the Breese response initially), a 36™item oe 


% 


185 


, ‘, a , 
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° Aide Materials. A programmed beoklet was developed to be 


individually administered an the ashoal by « trained aide in a series 


fof 15 20-minute sessions, Thu bookict was dosigned to elicit over 1, 000 


‘_/s/ responses in a variety of contexcea “Cee lation; initial, medial and. 


, 


final word positions; sentences; srorisi: and games). Tilustrations 


were u3ed to cue the responses and sexipted directions were provided 


- for the aide (e. 8, "This is the,3un, Say sun.").. Games at. the end 


. Of each session were contingent upon the effort’ and attention of the - 
8 F « * “ .e° 


‘at 


child. 


Parent Materials. Similar type programmed booklets were developed _ 


to be administered by the. parent in the home following the child' Ss 
completion of the aide materials in the school. The parent part of the , ee 


program was designed to be administered in 1s 15-minute sessions, ' 


Reapouses: elicited in the Parent~administered materials provided ior 


- extension or "carry © deat of the ‘child's -/8/ articulation to less - 


structured situations (2.8. make up and telling an original story 
‘about a series Of given pictures rather than merely paraphrasing a 
given seoeyilaey,. ., * 
~ PROCEDURES | - 
Thé study was conducted during an eight wéek pertod in the ae 


of 1971, pueaty rao primary iia children, six school seach clinicians 


in the study. The sub jects were located in six schools in a large 


soutien California .matzopolited area, All but one of the schools were 


Nee 
en 
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articulatton~deficient children using sereening Procedures -they normally 


clinician acting as: the child.” ot ae 
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located ,in lower-income neighborhoods. Clinicians selected the /s/ < 


Ps A ve 


ys 


- 


’ 


* . 3 
employed. None oF ‘the 26 children naa had previous /s/: therapy, and all 


of the chiidren had normal dentition, ° Six-of the children were in 


kindergarten, six were in first grad®, ten were in second grade, and 


a 


four were ia third,grade. Aides were paid approximately §3 per hour 


by the school districts. ‘The aides, clinicians, and children represented 


2 


‘a variety cf ethnic backgrounds. 


The clinician at ech school first. identified from; three to six 


children’ who misarticulated /s/. Fo se osama ch effectiveness 


’ 


of the parenv’-administered part of the pr gram, one child at each” school 


= *, 


was randomly selected not to. receive the parent materials and. thus 


= 


‘serve as a control for. che. tenaining children who would receive both 


therside and parent pares of the program, “* 7 . ‘ 


a Pa : : oe ey a 
Next ot clinician selected and trained an aide. according to 
procedures provided by the author, The selection criteria stated Shy” 
a eC 


that the aide have acceptable articulation and be able to read’ aloud 


the scripted materiala. aryening activities included (1) disectaieeeinn. 


‘between correct and incorrece pronunciations of /s/, (2) reading and 


discussing the written procedures for administering the materials, 


(3) observing the clinician administer a px -agram session to a child, and: 


a 


(4) role-playing certain sections of the program booklet with the 


Be for re each ctinician began any instruction with the children, 


each éGhild wag administered the program! s er}..urion test as a pretest. 


B87. 
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_ten hs/- responses emitted were scored as child iia freely. sbeubea 
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(A11 testing was conducted by an’ individual trained by the author.) 


This. 36-item test asked the child to use /s/ in all of the previously” : 


. mentioned contexts) (words, ‘sentences, etc, d. Next, each clipician 


worked fudeviauaidy with the children to oo the proper /s/ pronunci~ 


ation.» Once a child couid say /s/ peaperts ten consecutive times within 
. : : 


20 seconds, he was assigned to an aide. After the child hac completed 


‘the three week programmed booklet with the aide, he was we.ivinistered 


the criterion test. 


The clinicians then contact »# the parents of the 20 children who. 


“en selectied to receive \' s#yvent materials and asked them to 


tend a one-hour meeting at tee OST RS The parents of 11 of these 


20 children were trained. in ie schools using procedures similar to 
those piovided for training aides: Three others were trained by one 


of the ‘elinietana going to the homes. ©; All 14 ‘trained parents then 


‘administered the three week ‘parent: part of the program to their children. 


“Pafents of the remaining 12 children (six were not invited to use the 


* 


parent materials and six were invited but wére never trained) ‘did not _ 


administer the parent materials during this time, | 


After three-weeks all suede were then aduinieeered the 


criterion test ua and: were administered the transfer test (the first 


given illustration). The test adninistrator had no knowledge’ of 


o * 


treatment groups. . ee ee , 3 nen 
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Table 1 presents the articulation paroeecdnce scores for the 14 


children’ ‘who received, both the. aide-admini stered program at school and, = 


the sapenk-adwtatceered program at home. Table :2° provides these data’ 


for the 12 children who, received only the aide program and not the 


parent program, “The parents of six of these latter 12 chiidsan oer > 


never asked to the parent program (Subjects 1, 5, 10,,15, 19) 23), 
the parent's of the senaietce six were invited to use the parent on 
but did not’ (Subjects | 6, 7 11, 4, 18, aes | 

As may be seen in’ Tables 1 and 2 2; hie ‘aide ps parent program 
children and the aide-only oniiaean averaged only 19 percersc and eight 
percent, sepnanei vei on ‘the Séciten artterten test: administered as a 


‘ © 
pretast. Following aGcaistration of the three week aide program at. 


5 


school, means of the two groups were 88 per ceht and 86 percent, eeapeee 


‘tively. After the administration of the three week parent program at 


/ home to the 14 side: plus. peecnt peogzam children, all 26 children were» 


administered che criterion test a ‘third time. As may be. sedn, the 1 mean 


4 


a 86 percent to 84 percent. | 


The mean sided fox Kine aide plus’ parent ere children on the — 
10-item transfer test, administered at the end of erates was 91 
‘percent. - The mean on this test for children not receiving the parent-* 
administered program ‘was 73 percent. 
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_ TABLE -1 


/S/ PROGRAM TEST SCORES FOR THE 14 CHILDREN RECEIVING: BO 


E TH 
AIDE AND PARENT ADMINISTERED PROGRAMS 7 


36-Item Criterion Test - Criterion Test. -* ° 10-Ltem 
Oy Criterion Test Administered Repeated ‘Transfer Test 
ag Administered: - ag Posttest ~~ Following |- Following ; 
as Pretest Following Aide Parent Program - Parent Program 
- Program ~*~ - 4 ‘~& 


26 0 Se ae } : 35 easy 7 


ee oe 


x= 


> 94 (91K) 


6.8 (19%) 


2° - + “$67- Poe 4 * S 


- TABLE 2 . « Fee 
/S/ PROGRAM TEST SCORES FOR THE 12 CHILDREN RECEIVING ONLY 
THE AID: ADMINISTERED PROGRAM (NOT THE PARENT PROGRAM) : 


36*Item Criterion. Test Criterion Test. . 10-Item — 
S's I1.D,. * Criterion Test Administered: -. Repeated + Transfer Test, 
Number: Administered as Posttest — ' Following Following 
as Pretest Following Aide Parent Program “©. Parent. Program 
a ore Program. ; -_ ‘ ee 


X= 3.0 (8%) -* 33,0 (86%) - s+ (30.3 (84%) 


